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Executive Summary

1 The LCL projecbased on the work of Dr Lyn Sharrdiths made gositiveand
lasting contribution to pedagogical knowledge in Wales.

1 The LCL work hasmtributed new instructional knowledge that is continuing to
inform and support the ongoing improvement work within Welsh schools.

1 Pedagogical knowledge building has been secured in schibsghthe LCL work,
by the sharing andctiveuse ofthe specific CLARITY tools.

1 The LCL project has demonstrated that there are strong linksansiderable
overlap between the 1Parameterandthe W{ OK2 2t & & [ SINYyAy3a hl
model in Wales.

1 The 14Parameterffer a potentialframework hat couldsupport the ongoingSLO
implementation in Welsh schools.

1 Effective collaborative work was a key feature of the project and a key factor in its
progress.

1 Cross regional support and local collaboration proved to be a criticaponent in
0KS LINRP2SOGQa adz00Saa

1 Cross regional suppooffered a strong professional platform for the continuation of
the work during Covid 19 and provided an essential infrastructure for the realisation
of the project.

1 The collaborative support, and professionalism of all systemelesadhroughout the
project, was exemplary and their edelivery role ensured that the LCL work stayed
firmly on track.

1 The playlist of recorded webinars (developed over January-d08& 2021js a
legacyresource forall schools across Wales.

1 The unfailing commitment of Dr Sharratt and tlegionaldelivery teans sustained
the momentum of the LCL warRheir professionalism meant that the schools
engaged with thd_Cllearning, even in the most challenging of times.

1 The LCL work in Welsh sch®@ ongoing even though the project Hasmally
ended.Such continuitysuggests that therare real opportunitieso scale up this

work and to engage even more schools in Wales in this pedagogical journey.



1 Welsh schools are now presenting at internaabevents andgharing theil.CL work

with schoolsin many different countries



Section 1: Introduction

1. Project background and policy context

1.1, W[ SIRAYy3 /2t 02wdaiwh @& ddvefoprelit and Esearch[(D [ 0
and R)project, supported by the regions in Wales, tfatused on thevork of Dr
Lyn Sharratt. The L@Lojectconneced centrally to thecontemporary policy
context in Wales.e.,W{ OK2 2t & | & safioB<} N3¢ Aey BurribuNidd, khg A
National Professional Standafdmd the® | G A 2 y | f. Thema aih &f jhe
LCL work wat® contribute to pedagogical capacity building in Wales and to support

professionalsn their school improvement work

1.2. The LCProjectwas launched in July 2019, when Dr Sharratt met with the LCL
school project teams, representatives from Welsh Government, Regional Leads, the
LCL Project Coordinator and the Challenge Advisers, who formed the LCL project
delivery team. Thitaunch evenin 2020was also attended by members of the

independent LCL research team from Swansea University School of Education.

1.3.  During the launch week, LCL project participants were introduced to the LCL work
and were given an overview of the coreetéi = W/ [ | wL ¢, Qd ¢KS NRf S
the LCL delivery and research teams were outlined, along with the main

expectations of participation in the LCL Project.

1.4. The LCL Projeaimedto build pedagogical knowledge and instructional capacity
within Welshschools, anécrosghe system in Wales, throughprocessof
dedicated training from Dr Sharratt followed by intensive periods ofbollative
activity in and between project schoolsci®olswere guided in theienquiry and

innovationprocessedy thS  WParametersbutlinedin CLARITY

1 https://gov.wales/schooldearningorganisationsslo-overview

2 https://gov.wales/curriculumwales2022

3 https://hwb.gov.wales/professionatlevelopment/professionastandards

4 https://gov.wales/sites/default/files/publications/20183/educationin-walesour-nationatmission.pdf
5 https://www.amazon.co.uk/CLARITMatters-LearningTeahingLeading/dp/1506358721



https://gov.wales/schools-learning-organisations-slo-overview
https://gov.wales/curriculum-wales-2022
https://hwb.gov.wales/professional-development/professional-standards
https://gov.wales/sites/default/files/publications/2018-03/education-in-wales-our-national-mission.pdf
https://www.amazon.co.uk/CLARITY-Matters-Learning-Teaching-Leading/dp/1506358721

1.5. The D and R work in schoalassupported by a team of Challenge Advisers and
Regional Leads in each of the four consaatia in the Local AuthoritiesThe LCL
Project drew upon the considerable expertise within the regiandinvolved key
stakeholders at all levels in the Welsh system,(Wé&elsh Government, Consortia,

Regional Leads, Local Authorities, Challenge Advisers, Headteachers and Teachers).

1.6. TheLClesearch team, at Swansea University, collected tfat@aughout the
duration of the project, using a research framework that expldreglintentions,
processes, and outcomesthe LClwork. The research methodology was designed
to follow the progress dfhe project by capturing insights and experiences from key

participants.

1.7.  From the outset, it was clear that the LCL project aagmbitiousntervention,
involving a wide range afchool leaders and teacheir®m 29 secondargchools
working together amss the four Regional Consottiehe focus on system level
change was clear, as was the expectation of creating new pedagogical knowledge
that could potentially contribute to the implementation of the new curriculum in

Wales.

1.8. The original research planaluded the development of school caseidies. As a
result of COVIRL9, the focus and plans for the data capture shifted dramatically, as
did the delivery plan for the LCL development work in Wales. These changes are

discussed in detail later in this regio

1.9. To locate the LCL project firmly within its Welsh policy context, explicit links were
YIRS (2 W{OK22f a | &The Bdgreds af )halLCh NEectyalordgl G A 2

with its contribution to this specific policy area, is documented in this repor

6 https://gov.wales/schooldearningorganisationsslo-overview



https://gov.wales/schools-learning-organisations-slo-overview

1.10.

1.11.

This report also explores, and reflects upon, the impact of the unprecedented
challenges and significant disruption caused by C@¥9Ibom March 2020

onwards. It details the adjustments made to the original project delivery plan and
outlines the changs made to the data capture because of remote learning and the

closure of schools for a significant period

Throughout the pandemic, the LCL project continued to make progress. This was
due to the unfailing commitmerdnd professionalismof Dr Sharratt, tie delivery

team and the schools who maintained the momentum of the work. Such
professionalismmeant that theLClproject continuedevenin the most challenging

of times.



Section 2: Data Collection

2. Data @pture Plans

2.1

2.2.

2.3.

For the duration of theroject, a research team from Swansea University undertook

an independent research study that focused on three elements:

(a) Intentionsg aims and expectations of the project and links to the wider
education policy context in Wales, particularly to the [g¥eSLO policy and
on-going curriculum reform efforts

(b) Processeslogistics, methods, and overall design of the project delivery
and content

(c) Outcomeg changes to existing professional practice, organisational
structures, individual thinking, analtective understanding of school and

system improvement approaches

These three elements remained constant throughout the project, informing the
data collection methods and the subsequentdesign of the data capture
approaches. All data collection metti®and processes were aimed at gauging the

progress and impact of the LCL Project.

As a development and resear@&R) projecthe main intention of the data
capturecomponent (R) wadgg illuminate how schoolsengagedwith the LClwork
andto considemet results or outcomes, in the broadest sense, frthra
engagemenbf schools in the projecihis was not an evaluation of schootlstheir

support mechanismsn any way, as the central focus was on the WGik.

The significant disruption and adjustmerdused by COVAD® inevitably shifted the
data capture process. Access to schools remained a constant challenge for the
research team, throughout the life of the project, and case study data was not
captured as intended. Instead, the research focusedhenremotedeliveryof the

project by Dr Sharratt and system leaders in year 2.



2.4,

2.5.

2.6.

2.7.

2.8.

This shift in focus providedumique opportunity to capture the results and

outcomes of collaborative professional learning at a system level. As highlighted
later in this reprt, attention to the system levedupportprovided valuable insights
into the processes of collective learning, collaborative engagement and knowledge

mobilisation that took place.

The findings in this report firstly, reinforce the poweronbssregional working and
secondly, highlights the collective energy and high standards of professionalism

demonstrated by all those supporting the LCL work.

The research findings also suggest that the LCL work offers a powerful pedagogical
platform forrealising the Welsh SLO model in schools, as well as a potential

implementation model for the delivery of the Welsh SLO model.

Theoriginalaim of the LCL data captuveasto represent the views, experiences,

and reflections af

a)school leaders and teachers wbeagagd directly with theproject
b) system leaders wheupporiedthose engaging with thproject across the

wider education system.

With the disruption caused b§OVIBL9, the focus for thedata capturewas

switched to,

a) Represent the views, experiences, and reflectionghef LCL Project
delivery team as a group ef/stem leadergollaborating with each other
across the four regions to emnstruct and caleliverthe projectwith Dr
Sharratt.

b) Represent the views, experiences, and reflectionsydtem leadersas
they supported LCL project schools with this work in the context of
CoVvIBLo.



2.9.

2.10.

2.11.

2.12.

2.13.

c) Capture the insights of school leaders and teachers in project schi@ols
the reflections and feedback from the LCL Project system |leadekig

alongside LCL Project schools throughout CE19ID

This report outlineshe findings from the LCL data capture between May 2019 and
August 2021 only. The team are aware that the LOlk vgoongoing in many schools
in Wales, which is very positive, but these developments are beyond the scope of

the data capture

Any adjustments made to the data capture instruments used by the research team,
are fully explained in this report. At all tes, data capture methods were checked
for their fithess for purpose and adjusted to reflect the alternative mode of project

delivery i.e., the online training sessions.

Datacollection methods for the LCL Proj@atludeddocumentary analysidield
notes, semistructuredinterviews, anchon-participant observation notes (NPQN)
The findings in this report therefore present evidence from a wide variety of data

sources (Table 1).

Consent forms were completed foll aemistructuredinterviewsand the norms of
confidentiality and anonymity were fully upheld. All interviews wdigitally

recorded annotated, andranscribed.

The anonymised field notes and nparticipant observation notes that summarised
the discussions from the planning sess were securely located in a password
protected location. Data from the fae®-face training sessions and the remote
online sessions were also held securdlly electronic data was stored on a

LI a3d62NR LINRPGSOGSR Wai ONRlaénly by the @sedféhQ

team. Table one summarises the data collection processes.

aKt

M



Tablel: Data sources Years 1 & 2

Year 1 data sources

Year 2 data sources

Anonymised summaryi€ld notes

Document analysisf all materials

generated from an immersive week
(five days)f faceto-face training
sessions in October 2019 witiCL
Projectschool leaders, teachers, ar

wider system leaders

connected with the LCRroject

Document analysi®f materials and

resources shared as part of the
project (pre-reading tasks, materialg
shared during training sessions an(
supporting resourcesroject
planning documents, resources
publiclyavailable on websites, socig
media andfrom the core text,
OCIARITYWhat Matters Most in
¢SIFOKAY3AZ [ SI NYyA

Anonymised smmary notesfrom x3
WDt 26Ft [ SFENYAY3 |/

meetings (involving Dr Sharratt in

conversation with school and system
leaders from Australia, Canada, and

Norway)

X15 Anonymised and fully

transcribed £mi-structured

interviews with systemleaders
conducted remotely between
November 2019 and September
2020

Anonymised summary on-participant

observation notesgenerated fromd
rehearsal an® recordedive-streamed
webinarsessions hosted on Hwb betwet

January and July 2020

Anonymised summary noparticipant

observation notesfrom the final remote

rehearsal session and the recorded
extendedlive-streamed and webinar
sessiorentited>  W¢ KS / dzf NV
[ SIENYAYy3 Cl AND




2.14.

2.15.

2.16.

2.17.

2.18.

Anonymised filed notegrom the post

webinar series debriegession involving
the LCLProjectdeliveryteam andDr
Sharratt

All data collection adhered to the researffamework ofintentions processesand
outcomesgthroughoutthe LClproject. The project also adhered to BERA Ethical
Guidelines. As noted earlier, the project team were not able to access schools to

collectdataduring timeline of the project.

The progress of the LCL work veapturedin year 2 by focussing otthe remote
planning and rehearsakssions that took place ahead of each of like-streamed

webinarsessions between Januaapd July 2021

The final LCL everttelivered in July 2021nvolved foul.CL schoolgne from each
of the regionalconsortia Theschoolsyave presentations supported Ibiye LCL
projectteam The final webinar includefirst-hand acountsof the work schools
had undertaken during the-gear project. Each school presentation was followed
by a discussion with Dr Sharratt who reflectadtheir experiences and identified
next stepsThe 90 minute livestreamed webinar spotlighted and celebrated the
contribution of theLClwork in Wales This workshop provided the opportunity for
the LCldevelopmentto be shared more widelgicross Waleswyith the result that it

has attracted new schools.

The final livestreamed webinar was recorded aadwith all previous webinars,

dzLJX 2 RSR 2y 42 GKS ylLdA2ylt @ANLdzZ f €SI Ny

all schoolsin Wales

Data from this final LCL event took the form of anonymisedpeamicipant
observation notes (NPON). Emerging themes fthiw final event were compared

with the themes from all previous phases of data capture.



2.19. Cross thematic analysis was applied to all data sets to verify and validate the
themes emerging. The findings represented in this report are basexostant

comparative, crosslata analysis, thus strengthening the reliability of the findings.

2.20. The final element of data capture focused on the experiences and reflections of the
core delivery team. A debriefing session, facilitated by Dr Sharratt, waertaken

as the last element of the data capture process.

2.21. The evidence highlighted how the cooperation and commitment of all participants
to the LCL project, throughout the COVID period, was pivotal to its success and
critically important in ensuring thahe work continuedThelevelsof expert
support,providedby regionalpersonnel guaranteedhat the LClwork continued

throughthe onlinewebinars.

2.22. This report concludes that the LCL project has createdsétiveand lasting
contribution to pedagogid&knowledge and collaborative working in Wales.
Although beyond the timeline of this researatew schools in Wales amengaging
with LCL tools and processes. Regional experts also continue taugmawand

develop the LCL work.

2.23. The findings from this mort suggest that the LCL pedagogical approaches and tools
have the potential tdD2 Y O NA 6 dziS G2 GKS NBFfA&lIGA2Y 27
hNBI yAal GA’and&oQldalsoycontribute $adhe delivery of theew

Curriculum in Walé's

Yions-slo-overview
8 https://gov.w:ales/curriculurawales2022
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Section 3: LClrdject Design

3. Design Principles

3.1 Drawing on datasix principles of the LCL project design were identified. The next

section of this report outlines the six principles reflected in the LCL project. These six

principles also connect to SLOs in Wakagyre ).

3.2The emphasis on collaboration,-constructon and cedeliverywas evidenin all

aspects of the_Cldesign and delivergentrallyinvolvingregional consortiadads,

challengeadvisers school leaders and teachers

Figurel: Six desigmprinciples of LCRrojectalignedto National policy

Principle

LCL Project Design

Policy contexand evidence base from
literature

1. Wholescale
commitment to a
concerted,
systemic drive for
improvement

Alignment to Welsh SLO Dimensions
Involvement of all system leaders in the
planning, design and delivery of the LCL
Project.

Schools attend training days with up to
four members of staff including SLT and
linked Challenge Adviser to work
collaboratively throughout the project.
Ongoing caitact with system and school
leaders and teams in between training
weeks facilitated by Regional Leads and
Challenge Advisers.

(Aligned to SLO Dimension 1)

2009 PISA results are a catalyst for
educational reform in Walde ensure the
education system delivers the outcomeg
for all young people in Wales including
student progress and student wéking.
PISA results continue to be one of the
benchmarks against which the impact o
educational reform is considered. The
educdion system is structured to provide
appropriate support, effective
communication and challenge to school
from organisations in the Middle Tier, to
facilitate the implementation of national
policy to local practice.

School Reform and School Improvemer
(Fullan 2011; Fullan and Qo 2016;
Seashore Louis et al. 2010; Harris and
Jones 2018)

Effective Professional Development
(Philippa Cordingley et al. 2015; P.
Cordingley et al. 2015; Giingley et al.
2020; Timperley 2008)

2. Learn with and
from beyond the
immediate
context

Schools and system leaders from all fou
Consortia attend immersive training days
together, during which they had the
opportunity to learn from and with schoo
from across Wales, beyond their
immediate locality and context.

(Aligned to SLO Dimens®h & 6)

LeadershigLeithwood et al. 2019; Pont
2020 Harris and Jones 2020; Harris anc
Jones 2016)

Establish and foster a sustainable long
term relationship with the OECD
(Organisation for Economic Cooperatior
and Development) as international
partners, openly engaging in self
assessment processes at all levels of th




system to support educational refarin
Wales.

Professional Capit@Hargreaves and
Fullan 2012)

Schools as Learning Organisatifivis
Kools and Stoll 2016)

3. Establish
coherent system
wide support to
achieve a self
improving system

Regional Leads work closely with Conso
Leads, Challenge Advisers and school
leaders and teachers share practice,
develop professional learning links, visit
each other and collaborate as one LCL
Project cohort.

(Aligned to SLO Dimens#o#h &5)

Systent structural support and challeng
for schoolgroviding schools with
support, guidance and access expertise
from local and regional sources, subject
effective regional (middle tier) quality
assurance processes

Selfimproving systems

(Brown 2019; Robinson et al. 2017;
Hargeaves and Harris 2011)

Collective capacity buildigg§hilpott and
Oates 2017; Hallam et al. 2015; Harris &
Jones 2017; Harris 2011)

4. Embrace a
holistic,
collaborative
whole-system
ways of working

LCL Project cohort engage in seffection
activities during training days, learn
together from new materials and develoy
sustainable ways of working in local clus
with nonproject schools and cross
regionaly with project schools and teams
Development of professional learning
opportunities for schools, local and
regional teams to share CLARITY tools.

(Aligned to SLO Dimens®@ & 7

Engage in a comprehensive review and
reform processencompassing policies
from all elements of the education
system, (teacher training, egoing
professional development, curriculum a
assessment reform and school leadersh
and accountability)

Collaborative professionalisfdargreaves
FYR hQ/ 2yy2Nl HAMY D
System Reviews

(Welsh Government 2019; Welsh
Government 2018b; Robinson and
Timperley 2007; Donaldson 2015)
Distributed LeadershifHarris and
Spillane 2008; Harris and Jones 2010)
(Welsh Government 2018a; Furlong 201
Estyn 2018; Welsh Government 2018b;
Government 2020)

5. Place learners
at the centre of
reform

Project cohort discusand share current
work on curriculum reform processes,
consider alignment to individual and
collective school improvement priorities
and focus on realisation of the four core
purposes through curriculum design and
delivery.

(Aligned to SLO Dimension 1)

Curriculum reform is the central driver o
systemwide educational reform

LINE OS&aaSad ¢KS wC2
learner are located at the heart of the
new curriculum. Support is organised
around schools to support them to work
together to develop andealiver the new
curriculum

Learnercentred leadershigRobinson
2011; Robinson et al. 2009)
Curriculum reform{Priestley and Biesta
2013)

6. Encourage
collaboration and
coherence to

Identify and discuss explicit links betwee
current policies (Professional Standards,

Curriculum Bform, Welsh SLO, National

Organise schools and teachers to work
collaboratively around curriculum reform|
connecting them through professional




build system
capacity

Mission) and consider implications on
school and regional priorities as part of
policy and system coherence. Teachers
provided with new opportunities to lead

learning programmes and bringing
together representatives from all levels
the system to ce&onstruct and lead
reform and sekevaluationprocesses

LCL work in their schools.
Schools as Learning Organisatifivis
Kools and Stoll 2016; OECD 2018; Stoll
and Kools 2017; Welsh Government 20
NetworkedProfessionalearning Bryk
2015; Prenger et al. 2017)

Professional Learning Communitjesrris
2011; Harris and Jones 2017; Hord 200

(Aligned to SLO Dimens#o8 & 4§

3.3The six LCL design principles were informed by the wider policy context in Wales and the
international evidence. They were also mapped directly to the 7 Dimensions of the
Welsh SL®odel. This enabled the research team to explore the relationship between

the Welsh SLO model and the LCL projElests mapping process is presented able2.

Table2: Mapping of SLO Dimensions against R@jectDesign

SLO Dimension & Underlying
Elements

SLO1

Collaborative aims & vision

LCLProjectdesign elements

The practical strategies shared and developed in th@tdpct
GSNBE WESIENYSN OSYyiNBR@ewry¢ KS
aGdzRSy i G2 0S02YS wWlFaasSaavys

own learning, set their own goals and enact their own

improvement step.

SLO 2 School and system leaders were encouraged to learn alongs
.C°T“.' nuous learning for every each other and actively reflect on and develop their own
individual

instructional and leadership practice.
SLO3 The LCProjectwas focused on wholechool and systerwide

Collaborative professionkdarning
across the system

improvement, aiming to strengthen the connections within an

between schools, establish ways of working and sharing
leadership and pedagogical strategies with school and systel

leaders over this sustainedy2arproject

SLO 4
Collaborative culture of enquiry

The originaprojectdesign broughprojectschools together in

four dedicated training weeks in locations across WRIegect
schools experienced their training days with their Regional L¢
and Challage Advisers. This facilitated schtmekchool and

crossregional collaboration, supported by discussions betweg




schools and system leaders in between the training weeks a

of the LCL community.

SLO5 The support for th@rojectschools from the Middle Tier systen
Collaborative knowledge
mobilisation and praate-sharing

leaders (Regional Leads and Challenge Advisers) aimed to p

systemwide support as part of a sethproving system, where
projectschools and system leaders supported eaclerobly

collaborating and sharing practice.

SLO 6 The input from Dr Lyn Sharratt as an international expert aim
Collaborative learning beyond
immediate contexts

to expose the LARrojectschools and system leaders to a varie

of diverse perspectives, providing all participants with a

multitude of opportunities to learn from beyond their immedia

context.
SLO7 The ceconstruction and calelivery approach to the-gear LCL
Collaborative and distributed . : .
- Projectreflected a commitment to empowering school and
leadership

system leaders to lead pedagogical strategies@adsign
professional learning opportunitiéisat connected to ongoing

school/systenimprovement.

3.4The emphasis on professional collaboration was constantly reinforced throughout the
LCL project. The evidence highlighted how the LCL work brought system and school
leaders together to collaboratively learn and to constructively share gsibmal

practice.

3.5The LCL work focused on developing pedagogical knowledge in professionals, at all
levels in the system, whatever their position or level of expertise. The LCL project sought
to grow and sustain the distributed leadership of professideatning with a strong
focus on pedagogical capacity as an overarching school and system improvement

approach.

3.6 Theoriginal design of th& CLProject*wasfocused orpedagogical andchool
improvement It aimed tostrengthen the existingconnections within and between
schoolgo establishcrossboundary, collaborative professional learniagdto provide
opportunities for school leaders &hare pedagogical strategidseyond their immediate

contexts.



3.7In terms of intentions, th&.CLProjectwasspecificallydesigned tacreate sustainble
and systemic collaborative learning opportunities system leaderacross and
between all tiers of the wider educational systelnintended tocontribute to

organisational, collective, and individual pes§ional learningmong

(1) Welsh Government (Tier 1),
(2) the Regional Consortia and Challenge Advisers (Tier 2)
(3) and schools (Tier 3)

3.8 TheLClproject was also internationally focused in five distinct ways. First, the Welsh
Government engaged Dr Lharrat?, an internationally renowned academic, and
international system leader to work across Wales with the LCL project schools. This
engagement provided all LCL participants with firahd insights from schools and
systems in other settings and contexts. DF SfNJ G 1 Q&4 SEGSyaAr dS Ay id SN
brought project participants case studies, exemplars, and illustrations of how the 14

Parameterof CLARITYwere being implemented in a variety of contexts and settings.

3.9Second, the international reach of the LCqj&ct was extended by the presentation of
the design and objectives of the LCL project by Dr Sharratt and members of the research
teamat the International Congress of School Effectiveness and Improvement (ICSEI) in

January 202 Morocco.

3.10 Third, theinternational dimension of the LQitojectincluded an open invitation
FNRY 5NJ {KFNNIGG F2NI L&t [/ [ YSYOSNB G2 22
[ 2t t SO0 A DS GeiBrehdkely at reguMiBirdeindalsyt8ring the year. The group
brought together schol and system leaders from Australia, Candtlale,and Norway
to share their experiences and practices of working with théadkameterdrom
6CLARITY 2 KI &G al GGSNER az2ad Ay [Shdrageaig)as ¢ S| OK A

9 https://www.lynsharratt.com
10 https://www.amazon.co.uk/CLARYMatters-LearningTeaching.eading/dp/1506358721



https://www.amazon.co.uk/CLARITY-Matters-Learning-Teaching-Leading/dp/1506358721

3.11 Fourth, throughout the projectDr Sharratexplicitly invitedall LCL participants to
engage internationally with her work by becoming membafrthe CLARITWebsite* to
access theCLARIT3uite of toold?, connect withschools who were implementing her
work and continue this engagemenwia social media through Titér'® andthe weekly
WCI OS&a CNAitfhatsBethostedan indtapyrg?d ¢ KSaS WCIF OS&a CNARI
often includedschool and system leadefi®om around the world sharing their

SELISNASYOSa yR LINIYOGAOS ol a@GRRRY | WKISR NDR &

3.12 Finally, as already highlighted in the six principles, the content and approaches
explored in the LCL work were underpinned by a strong international evidence base. The
training sessions and assigned readings provided during-tfeal CL project included
references to research findings and empirical evidence that supported the work.
Throughout the LCL sessions, Dr. Sharratt frequently referred to her research work and

the work of other internationally recognised school and system imeneent experts.

3.13 In summary, thed.CL work was firmly grounded in the international research base
AYTF2NXYSR 68 5N {KIFENNIGGiQa SEGSYyardsS FyR 2y

other countries.

W https://www.lynsharratt.com/

12 https://www.lynsharratt.com/CLARIF¥arningsuite
13 hitps://twitter.com/lynsharratt

14 https://www.lynsharratt.com/facesfriday

15 hitps://www.instagram.comlyn_sharratt/



https://www.lynsharratt.com/
https://www.lynsharratt.com/clarity-learning-suite
https://twitter.com/lynsharratt
https://www.lynsharratt.com/faces-friday
https://www.instagram.com/lyn_sharratt/

Section 4: LCL Project Timeline

4. Projecttimeline, adjustments, and contingency planning

4.1.

4.2.

4.3.

4.4.

4.5.

This section of the report explains the LCL project timeline, and the changes made

to this timeline because of COVID 19.

In February 2020, just prior to the first national lockdown, a remote meeting via
Teams provided an opportunity for Regional Leads to give feedback and provide a

snapshot of LCL progress.

This remote meeting was attended by the LCL project delivery and research teams
including the LCL Project Coordinator, Regional Leads from eachfolithe

consortia, members of the SUSE research team and Dr Sharratt. This meeting
radically reshaped the content and design of the plannétitBaining week

intended to take place in Wrexham in the week beginnifigl8ne 2020. This was

also the first timehat the LCL Project team had met remotely using Teams-to co
plan and cedesign the next phase of training. The meeting also set the precedent
for the online project planning and delivery that the LCL project was to rely on for

the next year.

The Februey meeting clarified plans and agreed actions for tFer@ining week
including draft communications to be sent to project schools ahead of time. At this
point, although the COVHD9 situation was developing quickly and was referenced
in these discussia) there were no concrete indications that th& faceto-face

training week would not take place as planned.

As the fastmoving and turbulent context of COVID unfolded, within a matter of
weeks, it became apparent that the third LCL famdace traning week could not

take place.



4.6.

4.7.

4.8.

The first national lockdown across Wales was announced shortlytaieemote
planning meeting. As a result, the third training week was initially postponed and
then cancelled following the introduction of the national CO{frestrictions(See

Appendix: LCRrojecttimeline/ visual timeline angbroject plans).

The im@ct of COVIEL9 on the LCL project is a core part of the narrative of the
work, as it profoundly affected schools and the wider system. It is huge testament
to the relational trust and respect established within the core LCL project team that

progress wasnaintained.

The next section of this report outlines the data capture processes undertaken by

the research team during the twyear period of the LCL Project.



Section 5: Methods, methodologies, and data analysis

5. Data capture methods

5.1. The aim of thd_.CL research was to capture data directly from schools and to
formulate rich case studies. COVID significantly disrupted access to schools until

the project ended and removed the possibility of case study development.

5.2.  The data capture process detailedthis report includes adjustments to thproject
timeline and changes to the L@tojectdesign caused by the disruption of COVID
19.1t also includes a brief overview of the data capture methods and the data

analysis approach taken.

5.3.  Following the initial training week in June 2019, the data capture plan was agreed
(See AppendixLCLProjectTimeline)and the data capture process corenced.
The data capture for the LE&ojectwas completed in four distinct phases as

outlined in (Table3).

Table3: Four phases of data captur

PHASE

1 In the first phase of data capture, the research team collated, and analyseq
documents shared as part of thpgoject (resources, preeading tasksproject
plans and training materials) and generated immersive field notes from-+the
day training week of facto-face training with all LARrojectParticipants in
October 2019.

2 In the second phase of data capture, the research team conducted x15 ser
structured interviews remotely between November 2019 and September 2(
with:
1 X3 International SLO Experts (including the external facilitatg
for the LCIProjec)
1 X4 Wider SystenT(er 1 & 2) Leaders from the Welsh Educati
System
X5 Regional Leads from the four Regional Consortia
X3 Challenge Advisers linked to B@hjectSchools

= =4




3 The research team used the third phase of data capture to collect data fron
9 remote planningneetings and the 9 live streamed sessions (approximatel
hours of discussions, sharing materials insights and presentations across t
core LCIProjectdelivery team). Tésetook place between January and July

2021.Documentaryanalysis of training matials and resources continued, an

summary notes were generated.

4 The fourth phase of data captureas based on neparticipant observation
notes (NPON) fromii KS FAY It 6SO0AYlI NI aSathd 2
[ S| NJY A ¢ D miButeNinetreaded session in July 2021)

NPON notes weralsogenerated from the déorief meeting facilitated by Dr
Sharratt following the final webinawith key messages and general themes

noted from these discussions between Dr Sharratt and the LCL Project Ted

5.4.  All data collection focused on the intentions, processes, and outcomtbe @iCL
Project. These data collection methods are outlined in detalkible4 - the
asterisked sections show the elements of data capture plans where adjustments

were made in response to COVID.

Table4: Data Capture Methods Years 1 & 2

Yearl Methods Description

Document analysig General analysis of reading tasks and materials provide
(June 201 [/ [ tNR2SOO LI NGAOALIYyGAY
August 2021) h NBI yAal (R;2h¢ éoée text BRI foroject

G/ ['wL¢,Y 2KFEG alddSNAR a?
[ S| R(Bhamait 2019)all training materials (handouts,
PPT presentations, shared links); web resources from t

adzLILR NI AY 3 Wyl wLe, Q 6Soa

Literature Review | Review of the literature relating to Learning Organisatior

Schools as Learning Organisations.

16 https://hwb.gov.wales/professionatievelopment/schoolsaslearningorganisations
17 https://www.lynsharratt.com/CLARITéarningsuite



https://hwb.gov.wales/professional-development/schools-as-learning-organisations
https://www.lynsharratt.com/clarity-learning-suite

Review focused on:
1. Professional LearningCollaborative Professional
Learning
2. Organisational Changeschool Improvement &
Reform
3. Professional CapitglSocal Capital
4. Leadershig; Distributed Leadership
Literature database established curated and maintained
(updated in light of newly published SisPecific research
in the European Journal of Education (2020)
International Conference paper presentation by mwmems
of SUSE research team and Dr Sharratt in Morocco at I(
2020 (January 2020)
Article by research team pubhed June 2022 Wales

Journal of Education (Harris et al, 2022)

Document analysis

(June 2019)

Analysis of summary notes from Weelalinch event

materials (June 2019)

Fieldnotes
(October 2019)

Analysis of summary notes focused on the delivery,
content, and key messages of th& af four full training
weeks (October 2019)

5 days of training

Day 1¢ System LeadersLive LearningValks and Talks in
school setting

Day 2 & &, Cohort 1 System leaders and School Teams
Day 3¢ Training session debrief and feedback with LCL
Project Delivery Team

Day 4 & & Cohort 2 System leaders and School Teams

**QOnline Survey

Mix of closed andpen questions designed to generate
guantitative and qualitative data for all project participan

throughout the first phase of the LCL Project




** Pilot survey designed and tested with sample group fr
LCL project, but full deployment prevented by CEQ9ID

disruption

**Semi-structured | Semistructured interviews with School Leaders
interviews (case

study schools)

** Pilot interviews designed and conducted in one case study school by rese

team, but further interviews prevented by COMEDdisruptiom

***Focus Groups | Focus group discussions with school team
(case study

schools)

*** Pilot focus group discussion designed and conducted in one case study §

by research team, but further interviews prevented by C&¥IBisruption

Semistructured International SLO experts working beyond the Welsh

Interviews (x14) education system

(October 2019 Policy makers working in Tier 1 of the Welsh education
September 2020) | system

System leaders working within and across thieldle Tier

of the Welsh education system

****School leaders from 11 selected case study schools
with responsibility for leading the LCL work in their own

schools in Tier 3 of the Welsh education system

**ek - Case study schools were identified by their Regional Leads in each of t
four regions. They were contacted by the research team to confirm arranger
for interviews and focus group sessions just as the disruption from €OVID

impacted on the educatiosystem as a whole and the LCL Project specifically
One semstructured interview and focus group session was completed ina c
study school in the week preceding the first National Lockdown in Wales. Th
research team were then unable to conduct anyhfer interviews or focus

groups with school leaders and teachers owing to the disruption and restrict




Year 2 Methods Description

Creation of Documentation and analysis of key events and impact o
timeline the progress and experience of LRYbject participants and
identification of crossystem working by the LCL project

team during periods of national lockdown 262021.

Non-Participant Analysis of summary notes from the remote rehearsal
Observation Notes| meetings and livstreamed webinar sessions between
(NPON) January 2021 and July 20X1LQ rehearsal and x10 live
streamed remote professional learning sessions hosted
Hwb).

Summary notes General notes and documentation of key messages and
themes fromEn WDt 20t [ SF NYyAy3
meetings (involving Dr Sharratt in conversation with sch
and system leaders from Australia, Canada, and Norwa
Field notesand | AnalysisoF Ay I f NBY20i0S fAGBS 4SS
analysis of NPON | Culminating Event¢ KS [ S Ny Ay 3 CI A

from Dr Sharratt, Welsh Government representatives,
system leaders, members of the Swansea University

Research team and school presentations).

Analysis of notes | Analysis opostwebinar seriesdebrief discussion betweer

from debrief LCL Project Team members and Dr Sharratt.
discussion
5.5. Interms of data analysis, a conceptual framework was developed from a review of

the internationalSLditerature (Harris et al, 2022). The five main themes in the

conceptual framework based on the literature review were:

1. Changeg education reform and saol and system improvement strategies,
professional learning approaches and capacity building
2. Contextg policy alignment and system coherence, impact of external limiting

and enabling factors on leading change



5.6.

5.7.

5.8.

3. Culture¢ organisational, system and individuexpectations, beliefs, norms and
opportunities, vision and aims

4. Leadershipg different leadership approaches including system, instructional,
distributed, teacher and school leadership plus leadership of practice and
professional learning

5. Trustc relational trust (expertise, building common knowledge, relational

agency) and trust in content, evidence, and purpose

Further subthemes that arose from an initial deductive analysis of data were also
included. These suthemes are included in the LCL Projemtle book Eee

Appendix¢ CODE BOOK).

The 7 Dimensions of the Welsh SLO model were also tested across all LCL data sets.
The main aim of this application was to illuminate the dimensions that were more
prominent in the data collected from the fade-facetraining, the semstructured

interviews and the webinar preparation and delivery meetings.

Specific CLARITY implementation tools were also identified and coded within Atlas ti
to analyse their frequency and prominence in the data. The purpose of thigsisma

was to gauge which of the CLARITY implementation tools were highlighted most
frequently by participants. A summary of the findings from the data collected in

year 1 is outlined in the next section.



Section 6: Findings (Year 1)

6. Year Iindings and emerging themes

6.1 In Year 1, the research team collected data onittientions processesand the
outcomesof the LCL project. Throughout the project there was a consistent approach to

the collection and analysis of the data under these three areas.

6.2 Semistructured interview schedules were developed around the intentions, processes,
and outcomes framework it underpinned the research. All the data captured related

directly to these three key research purposes.

6.3 All emerging themes from the Year 1 data collection are outlinddhlyie5. These
themes reflect the findings from the analysis of the interview transcripts. These

emerging themes were refined and checked, as the project progressed.

6.4 The emerging themes from the early data analysis are presented in table 5.9&s the
were indicative and emerging themes, they were tested across subsequent data sets for

frequency and strength.

Table5: Emerging themegyear 1prganised against the research framework

INTENTIONS PROCESSES OUTCOMES

1 | School improvement System leadership & learnin{ System leadership &
and learningand

Middle Tier leadership Implementation

and

Thinking Differently
2 | System coherence Enabling environments Implementation

and and

Policy alignment School Improvemen
and

Sustainability & risks

3 | System leadership & Practical & actiororientated
learning tools (Generic)




4 | System improvement

CLARITY Suite of Tools
(Specific)

5 | Enabling environments
and
Implementation

Professional learning,
Workforce Development &
Professional Standards

Professional learning,
Workforce Development
& Professional Standards
and

Enabling environments
and

System improvement
and

Reflective Practice

6 | Curriculum reform
and
National Mission

Teacher & Leader Learning
and
School Improvement

Preparation for CFW

7 | Teacher & leader
learning
and

@Iity pedagogy

Quality Teaching, Learning
and
Pedagogy

Evidence about changes
pedagogy

6.5 The most frequently occurring themes based on the data collected in Year 1 are

summarised next-igure2 outlines the relative strength of each theme from in the data

colected in Year 1.

6.6 The four strongest themes from the Year 1 data were:

1 THEME Ilimplementationg enabling environments/ quality teaching,

learning & pedagogy

1 THEME 2Practical and actiorientated tools and the specific CLARITY

tools:

o Data Wallsand FACES & Case Management Meetings &

Knowledgeable Other

0 Learning Walks & Talks & 5 Questions

0 Assessment Waterfall ChaitAssessment Literadyearning

Intentions& CaconstructedSuccess Criteria

1 THEME 3Systerawide learning and leadershipSystem Leadership &

Learning/ System Improvement/ Quality Teaching & Learning/ Thinking

Differently




1 THEME 4Collaborative professional learnin@xpert facilitation/ Capacity
building & expertise/ Collective Efficacy and agency

Figure2: Year 1 Emerging Themes

Year 1- Emerging Themesl0 most frequently occurring
(Data sources: F2F training field notes & resrouces and Interviews)

Implementation | —
Practical and acticorientated tools I
System leadership & learning————
Professional Learning, workforce developmerx S
Quality teaching & learning & pedagog
Collaboration & collective efficacy & agency———
Capacity building & expertiscu——
Learner focused n—
School Improvement IE——
Use of data n—
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67WLYLX SYSYGlraA2yQ g1 & GKS Y2adG FTNBljdSyidte 2
As already noted, this theme connected to otleéement in the dataincluding
\Bractical and actio2 NA Sy i | ,#OR LI DA (& Q 6 dzAdndjyda oA (1RE LIS NI
tet OKAYy3a yR €SIENYyAy3aQ

6.8 The field notes from the fae®-face training session&igure3d) identified that¥ LIN> OG A O f

andaction2 NA Sy (I G SR (2 2 tWla>O AWK &S | NIZAASENR: Ay draySRR OSE
Wdzt ft AdGe GSIFOKAY3 | yoeurfedSnodMeuédly.  y R LISRIF 3238



Figure3: Year 1 15 most frequently emerging themes from training week field notes

Year 1- 15 most frequently occurring themes from fatteface training
Data source: Field notes
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Figure4: Year 1- 15 most frequently emerging themes from x15 sestiuctured

interviews with System Leaders

Year 1- Emerging themessystem leaders
Data source: senstructured interviews
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6.10 Overall, the year 1 data reveal that the LCL project was understood to be focused on

leading change and implementing improvement strategies,
GXAFT ¢S GlFf1 Fo2dzi Odz Gdz2NB FyR fSIFRSNHA
absolutely crucial anthe project icreating the conditions for those things to

v > oA A

adz0O0SSR¢€
(Regional Lead)

6.11 For one Challenge Adviser, the principles underpinning the design of the LCL Project

were viewed as a way to support their work with individual schools,



[N

GXGKS LINAYOALX Sa {m{ €1 BN Savie k) Ay 3 |
ok 01 G2 O KéolsdoréntyateXm this iritli@ir schadévelopment
plantheyd y QG 32 gNRy3I NBIffe¢é

(Challenge Adviser)

6.12 The interviews highlighted that the LCL project was seen as an opportunity to lead

the implementation of an enquirpased approach with schools,

T«

aL GKAYy1l Fft 2F GKS aoKz2z2fa y2¢g KI @S
learning of all students and is inclusive, where students become independent
lifelong learners, then the basis of that is a continued staff development
approach which is of high quality and enquirp | & SR P ¢

(Challenge Adviser)

6.13 9a il ofSKV& KX VT IV Swagundersyiod Syythe dyStem leaders
interviewed to be the cultural and contextual conditions required to secure positive

change and improvement, thereby providiagridge between policy and practice.

GXeéz2dz Oy KI @S | yeé L3ultuking ef organisatietis t@& 2 dz Y S
make it work. The OECD essentially had an SLO as a model it had developed in
other places, but it had to be adaptedto a WeBB y (i SE i ¢

(System Leader)

6.14 The contextual point made by the system leader (above) was reiterated by one of
the International SLO Experts who highlighted the importance of tailoring the SLO model

to context

GXL GKAY1 F  &AYLIX S cdndevetop debningly idrhady L G KA
different contexts, but | think as a poendition that it should be very much a
model which is tailored to the national context

(International SLO Expert)



6.15 The importance of contextualisation was a feature of many of thraihing sessions

led by Dr Sharratt and was noted in many of the interviews.

GXL GKAY]l] UGKSNBQa f2FRa @&f 42 N &K Al
RSFTAYAGSEtE AYyFtdzSYOSR dza & | NBIA2YI f
made sure allof ourkeydS2 LIX S I GG SYRSR GKS [/ [ &aSaa
FGGSYR (GKS &SaaAi pxeinal fadlilatm)]iRSYF Q & R IIANIR[28
look at the examples that she provides from a variety of conteytsl have
to contextualise everything yourself. Ovigrthe LCL work just made sense to
GSIFOKSNRZ @&2dz 1y263 Ay GSN¥a 2F (GKSANJ
(Regional Lead)

6.16 The usefulness of the implementation process and the tools presented during the
LCL training sessions was highlighagain and again, in the data. These tools of
application from Dr Sharratt were subsequently analysed as a distinct data set (

6.17 Figureb: Year 1 Frequency oCLARITY implementati¢mols from training day field
notes and System Leader interviews

6.18 ).

619 ¢KS aLISOATFTAO LINT Ol WDISH NiyA & 2YkskBsweny/ [¢! W 1] ¢
Waterfall Chars [ A { ‘@ddihit@nationgand W /-cBnstructedSuccess Critea
were covered most frequently during the training sessions (
6.20 Figure5: Year 1 Frequency o£LARITY implementatioools from training day field
notes and System Leader interviews
6.21 ).The 5 questions modelled in Clarity are now a driving force for learning walks and
talks in various Welsh schoots. K S P&ameter LINE GARSR |y 2 @S NI NOK

improvement framework fothe LCL Project, hence its frequent occurrence in the data.

622 {2aGSY fSIFERSNE O2YYSyuSRR 20U NIKSRatth®2RY YirS/a &
of the 14Parameterdramework and the specific implementation tools when they

reflected on the intentions of the pject,



GXGKSNBQa y20 PadaOdterspiliK Ad/2 dz K& Y@ Ay 3G S

yasS | LIWINEBIFOK FT2NJ a0K22f AYLINRGSY
Al SadlofAaksSa az2ysS NBrHfftesxs NBIFfte {Se
(Regional Lead)

GXFyez2yS (GKIG @&2dz ¢g2dzZ R aLISEF| G2 Ay |
agree that the 14arameterd NB (G KS NARIKG GKAy3Ia oS ar
(Regional Lead)

Figure5: Year 1 Frequency o€LARITY implementatitoolsfrom training day field notes
and System Leader interviews

Year 1- CLARITY TOOLS
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6.23 All the specific implementation tools explored during the LCL Project training
sessions were categorised as partoEINI OG A O f | yrBlatdd @tdh& thegme 6 £ S (i
2F WL YLX Shea®nyfdigediskonglydn the data in Year 1. These tools were



presentduring the initial launch event of the LCL project and in all the subsequent face

to-face LCL sessions.

6.24 The most frequently occurring CRA Ymplementation toolsthat featured in the
Yar 1 faceto-face training sessions and in the interview datere organised into

related categories:

Data Wallsand FACE&ase Management MeetingsKnowledgeable Other
Learning Walks & Talks & 5 Questions
Assessment Waterfall Cha8tAssessment Literacy

Learning Intentions

a r w0 DdPE

Co-ConstructedSuccess Criteria

6.25 In particular Wata Walld y R Cdnd tBeRS€sessment Waterfall Chahd
f A ( Sodls featuged frequently, with the former viewed as one of they 2 & (i
A Y L2 NI Iy (0 shadddRDiggih@ BCL projedheAssessment Waterfall Charas
also proved to be very helpful in supporting schools as they prepare for the new

curriculum.

6.26 Using data to stimulate pedagogical conversations was identified as a distinctive
feature of the LCL work. One system leader reflected on the specific protocols of using

data in this way

a ¥he Data Wallsare a really good way teeally focus on targeted
improvement ando help you to see those outcomeghose shifts in data
Acouple of our schools weadreadydoing that prior to theproject, but what
the projecthasdone is give them more of a razor sharp fd@cus

(Regional Lead)

6.27 TheWataWalld YR Ch 2B Qo & | f &2 CasSManageingrbR Ay (K
aSSiAgndsys f S RSN y2d S8 mz g BKY SHprovech SSG A y 3¢

existing practices in schools by empowering staff,



d think, you know, just the whole idea of the case management approach

Xgl a NBI fditempdereddiail at &llJevels really to be involved in

'y F002dzydl6tS Ay | LIRaAGAGS &SyasS T2N
(Regional Lead)

6.28 A number of gstem leaders also spoke positively about the role of the
Wy2¢gft SRASI 60t S hiKSND

& | Zcan you share your expertise; you know in termisedfigthe
Knowledgeabledther? If aparticular studenis difficult to engage wittthen
use those case management meetings to really understdrat is going on

and to make a differenceé

(Regional Lead)

6.29 The emphasis within the LCL project on sharing pedagogical knowledgeaatidgr
featured strongly in the data along with the importance of the specific CLARITY tools.

This sharing of pedagogical knowledge and practice was reinforced by Dr Sharratt

Xt SFRSNA yR GSFOKSNA INB glFft1Ay3a Ayl
ALISOATAOAGE GKFGQa FddGFrOKSR (G2 0GKSANI a
02 GKS 2StakK D2OSNYyYSyiaQa gArawysuy 2F aC
OFyQi LkaaArofe KF-gS | alOKz22t Fa | €8S
Of FaaNR2Yad aR2yAGRNRYXAXNRBREHE {2y TaA
teacher leaders to really assess quality teaching and learning in every

Of FaaNRB2Y YR (KSYy Y2yA(G2NRAyYy3I Al G§KNRd
FyR GFt14&a Ay OflaaNR2Yadé

RS

(Dr Sharratt)

6.30 For one system leader, shag knowledge across schools and the wider system was

a key feature of system leadership in action,



W hat is a good leader in our system? What does a good leader look like
GAUKAY GKS YARRES 2F GKS a0K22f XAT S¢
0KS KSIFRGOSIFOKSNI Ydzaid | f a2 oitSsndtjust S RS NJ
about systems, bureaucradyyY R YSOKI yAadYaxX FANRG | yR
GKEFEG KFLIISya Ay GKS OflaaNR2yYXé

(System Leader)

6.31 The data highlightow improving teaching and leaing was the centidocus of the
LCL Project. System leaders commented on the opportunity that the LCL training had

given them to reflect deeply on classroom practice and pedagogy,

GXeé2dz ySSR (2 O2yldAydz2S (G2 €SI N3z @2dz C
you continue to analyse, you can reflect upon yourself as a teacher and so |
GKAY]1 A0 OSNIIAYyfe& RAR OKIFGXé¢

(ChallengeAdvise)

6.32 System leaders also commented on the fact that the LCL Project provided the
opportunity to revisit the principles of formate assessment and to consider how this

linked to the intentions of the new curriculum for learners,

GXoneofthey2 & L2 GSNFdzZ NBEFESOGA2ya Ay [&Y

Learning Intentionand Success Criterlzecause, | mean, in many schools,

LIS2LX S gAff R2 (GKSY o0dzi Ay Xl yelfyYz2ad |

KIF Sy Qi NBIFffe (K2dAKG K2g¢g GKFG fAYy]a

iKSe KIF@gSyQi NEwthat applidhts thakaléainerdin thedr dzi

Of FaaNRB2Y |0 GKFG LI NOAOdzZ I NI Y2YSYy G Ay
(Regional Lead)

6.33 The interrelationship between each of the specific CLARITY tools was apparent in

the data and was underpinned by the coherence of théadameter-ramework.



6.34 Overall, the data show that the LCL Project was viewendnyysystem leaders as a
gradual, logrterm professional learning process that required focused time duaimdy
between the training sessions. The data suggest that the power of the LCL project
resided in the practicatature of theCLARITY tools and their potential to deepen school

improvement work.

6.35 The evidence collected reinforced the power of tHg S NJA&/ 3 Y Rst¢ | £ 1 4 Q
modelled by Dr Sharratt in a live school setting. One system leader described how the
W[ S+ Ny Ay 3 gprototols subpbried tiet wiork @it schools,

XESIENYyAYy3 grfla FyR GFt1a NByQd | 062 dz
andthe@ QNB | 62dzi FAYRAY3I 2dzi 6KIGQa I2AYy:Z
learners understand, and you knoMwvhereperhaps we need to support our

teachers to improve ¢

(Regional Lead)

636 ¢KS ALISOATAO LINBGOERP2YA P NReleiddd gyRary Wt | & Q
participants as having the potential to change pedagogical practice significantly. Whilst it
was acknowledged that many schools already had approaches to learning walks, lesson
drop-ins and/ or lesson observations, the protocols arofpdS I Ny Ay 3 2|t 1 & I yR
were seerby many participants in the projeess a powerful addition to existing
practice. One system leader saw this as a timely opportunity to adopt more formative
approaches towards lesson planning at a time when schools wedlexting on their

26y Wy2NXaQ 2F aOKz22ft AYLINROSYSy(d LINI OGAOS.

GX GKS fSIENYAy3 gl f14a | yORShartattldda | Yy R (K
GAUK dzaX | 02dzi K2g @&2dz OF NNE 2dzi I YdzC
0SHOKSNAX L {Kedytlexadtithelright tim&vihdal £ £ & X f
2 GSNB | f NBIFRé& SELISNRAYSylGAy3IE
(Regional Lead)



6.37 C2NJ I y2UGKSNI apat 8K t SHvKBRSEKE Al aGCER20¢alinifgh SR G K-

2 | f 1 & I gfferedtalstiafper facus on pupil learning during lessons,

Xweweredza Ay3 (K2aS FTAQGS jdzSadAizya 6KSy &

observationsXbringing the focus back for all practitioners to think about

gKIFE1Qa GKS OKAfR GNBAY3IXK2 gf RIZNIE 2KS NF X

K2g Oly @&2dz AYLNE QD SlpXBedaseliBtheRupilcarg dz 32 7

answer that, then you know that the facilitator has given them the tools to be

lotS G2 ¢62N)] AYRSLISYRSyidfte IyR (42 Y208
(Challenge Adviser)

6.38 Inthe second training week in October 2019, the sessions were structured around
the five stages of th8issessment Waterfall Ch&bol. For each stage of the
assessment process, participants were encouraged to reflect on the principles of
formative assessment and discuss their existing formative assessment practices with

each other, as a project cohort.

6.39 Participants were encourageo consider how they would incorporate the
assessment practices from tliessessment Waterfall Chartto their existing practices

o0& SELJ Adddssmant \Wesfall Tham detail.

6.40 The focus on Assessment Literacy provided system leaders withpamtunity to

connect classroom practical strategisdto connect with each other,

@S BSNBYyQUl ySOSaal NXfweweeh@doinga | G GKS

how all of these different strategies fitted together, so maybe they were

doing little bits2 ¥ A0 KSNB YR GKSNB odzi y23G NBI
(Regional Lead)

d think in terms of intentions, what thgojectdoes is provide schools with a
tried and tested model for collaborative learning that allows all of the

GSFOKSNAR (2 06S NBalL&zyaAiofS F2NJ Lt 27



(Regional Lead)

dl would say that by the end ®¥eek 2, we had schools who were then
connectingwith each other outside of therojeciX 1 2 4SS gKIF G ¢l & 3
withtheprojeciX @ 2dz 1y263 YR UGUKSNB gl a | f20 °
GKS& YAIKG GF 1S Ardonstiu@edIuccddRCriterlall K 1 KS X
St SySyidaaz XPiKS g GS Natsthfffin WRekI2 NI = @ 2 dz
really hit home, | think.

(Regional Legd

6.47 Some gstem leaders reflected on how much they had learned from taetical
CLARITY resources and how this had shaped theipoaatice and their work with
a0K22ftad hyS aeaiasSy f § RISH NRTES®BI VW I 2V

2 | £ 1a | pgrékocdisiséid, a Q

XA GQa KSELISR YS NIA&aS GKS ljdzSadArzya 2%
successfulatandhowdoy®uz A G K XA (Qa &KHepedmg 3 G KI
with my coaching skills, probably with those questions.

(Challenge Adviser)

6.48 Othersystem leaders also talked about how their teams had adopted the practical
tools from CLARITY soon after the initial tragnsessions. One system leader reflected
on how they had integrated the CLARITY tools into their team action plan to share the

work of the project beyondheir LCL Projecchools

G XiKS e inthe sthddSimprovement plawe agreed thathe
leadership team would come with testhe training so that we would model
thetoolso  O1 G GKS &aoOK22f ¢

(Challenge Adviser)



6.49 The systerwide impact of the LCL work was commented upon frequently in the

data,

0Sq | think from our perspective, those key threads would be perfectly aligned

G2 6KIG 6SQNB UGUNBAWKAOOR2 k2f &2 & 820MNEB NIN
supportthe school8 K- 4 I NB LI NI 2F GKS LINPIAINI YYS
dzaAy3 &a2yYS 2F X (KS fSaaz2ya IyR az2ys$s 2
more broadly about how we support schoéls.

(Regional Lead)

6.50 System leaders also talked about the practical application of L#RTCTY tools and
how they could improve teaching and learning &tilearners inall schools across the

wider system,

G ¥he system and the mechanisms promoted in this work througtpthjsct

allow for sharing knowledge about pupils, sharing expertigeachingX Ind
having the systems in place to support all teachers to teach and all children to
learre

(Regional Lead)

6.51 Overall, the LCL Project was viewediystsystem leaders as an expert modelling

of impactful pedagogical practices,

O X a system is led by the right drivers, then instructional leadership will be
seen as something that is key to delivering what those outcomes are in a
crisplyarticulated vision for the natioa.

(System Leader)

6.52 Core elements of the project were seen as deepening the pedagogical expertise of

everyone, at all levels of the system,



GXGKS Y2NB e2dz Oy R2 gAGK @2dzNJ aidl F7F

then the more profound the development of their professional learning will

0SZ YR GKS AYLI OG Ay (GKS OflaaNe2y g¢A
(Challenge Adviser)

6.53 The collaborative design of professional learning was frequéglylighted in the

data,

W involve cohorts in Brning walks and talks is a really important tool for
them to haveg nonjudgemental walks in classrooms that are very focused
FYR LJzN1}2 aSFdzZ 2y 6KIFG @2dzQNB 221 Ay3
plan and your professional learning sesséons
(Dr Sharratt)

6.54 One system leader reflected on the conversations that took phatepractitioners

as they engaged collaboratively in professional learning during the project,

axXl t2d4d 2F GKS /1&a ¢gK2 ¢gSNB 6A0GK YS ad
GKS 6Said GNIXrAYyAYy3a aSaairz2ygaslsd8QdS KIF R A
¢ | a ke, tridlling things, having professional conversations with teachers at
school, witDr Sharratt] with other CAg and being able to then bring that
0l O]l PP D¢

(Challenge Adviser)
*CAsc¢ Challenge Advisers

6.55 Many gstem leaders reflected on their own pesfsional learning and development
as anoutcomeof the project alongside some of the practical approaches that they had
incorporated in their everyday practice both in their teams and in their work with

school leadership teams.



656 ¢KS Wi AG@S endihdshbol diihg tRe sécond trdining week in Swansea
was highly regarded by Regional Leads and Challenge Advisers who were engaged in
O2tt 02N 0AGBS LINRPFSaaAz2ylt fSFENYyAy3a Ay I+ Yy

6.57 As one Regional Lead reflected, this explicit miauglof practice provided an

immersive and reciprocal professional learning opportunity for all system leaders with

school teams,
GL KIFER ljdZAGS | FSg LINBFSaarazylt €SI NYA
t NAYOALI f / KISy 3S mdngsdiie bSthpinfEssiotaly R X A
f SEFNYyAY3 GKFG LQ@S LISNaAz2Yylffte SOSNI R2Y
I LILINR | OK ¢

(Regional Lead)

658 ¢KS RSaA3ady YR RStADSNE 27F prdfeSsiondf A 3SQ St S
learningwithin the LCL project was viewed agood example of leading professional

learning,

XFa | NBadzZ & 2F GKS ( Nexwgdceyally hadkah OK g | 3
CA DayThat was so brilliant, where she took us through Learning Walks and
¢l f1lasz Xl yRDataVallsdath doafétengtd X
(Challenge Adviser)
*CAsc¢ Challenge Advisers

6.59 To conclude, the year 1 data show how the WGtk was beginning to build
pedagogical knowledgdirectly from the use ofl KS W/ f | Ndhaols.Q G 22t a Ay
Unguestionably, the collaboration across regions was a powerful contributor to the
progress of the projeciThe next section considers the data collected and findings from

Year 2 of the project.



Section 7Findings (Year 2)

7. Year findings and emerging themes

7.1.

7.2.

7.3.

7.4.

7.5.

The next section of this report considers the findings from year 2 of the project.
Following the extensive COVID disruption to schools and the education system in
Wales, Dr Sharratt agreed to dedivthe remaining training sessions remotely, using
Live Teams Webinar streaming services hosted on the national virtual learning

platform, Hwb (SePPENDIXWebinar schedule

All LCL project schools and System Leaders were able to access thesesvebinar
either as the livestreamed event or by accessing the recorded version from the

Teams LCL project area of the Hwb platform.

The research team adjusted their data capture plans to align with the new project
delivery plan. Data was captured from the 1Gearsal and planning sessions and
the 10 live streamed sessions using faarticipant observation notes (NPON)
(APPENID&Data Capture Plans adjusted to COYfprojectre-design).

The final phase of data capture focused upon pasbinar debrief session with the

LCL project delivery team, facilitated by Dr Sharratt.

An exit interview, with Dr Sharratt, following the completion of all project

commitments was a critical part of thdata capture.



7.6.

during Year 2 of the project. The data sources in year 2 of the prdjabte6)

This section of the report presents the findings from the analysis of data collected

provided insights into the intentions and processes and outcomes of the LCL work.

Table6: Year 2 Data sources

Activity

Methods

X9 remoteprojectrehearsal and planning session
that took place prior to every live streamed

webinar

NPON
Including photographs, notes, and

coding

X9 livestreamed professional learning sessions

delivered via the Hwb platform for L®@koject

NPON

Including photographs, notes, and

W/ dzf YAYlFGAY3 90SYyiQs ¢
Projectschools representing each of the Four

Regional consortia

schools and system leadesad recorded for coding
asynchronous access
X1 remote rehearsal session prior to the final NPONX2researchers)

(Recorded for accuracynot

transcribed)

X1livea  NBI YSR YR TFTAYtka
live streamed®0-minute webinar via the Hwb
platform for LCIProjectschools and system leade
(recorded for asynchronous access by Pf@lject

schools)

NPONXX2 researchers)
Screen shots of presentations
(Recorded for accuracynot

transcribed)

X1 postwebinar series debrief facilitated by Dr
Sharrattwith the LCL Project delivery team

immediately after the final webinar session

NPON& generdised summary
notes (Recorded for accuraenot

transcribed)

The data analysis revealed that the most frequently occurring themes from the

planning and livestreamed webinars wer& O | LJ- OA (i &

6dzZAf RAy 3 3

SELISNIAASQS

WS E LIS NI



FEOAEAGEHGAZY QS waedadsSy f ShRSWHKSELI »y 3 PBiguetyYeas RiMOstest SYSy it
frequently occurring themesremote planning &live streamed webinars (including the
Q/ dzf YAYI@GWRY3I 90Syi



Year 2 50 most frequently occurring themes in webinar planning & live streamed
sessions (including the 'Culminating Event’)

CAPACITY BUILDING & EX P il
Expert facilitatio DX
SLO 7 Developing & Growing Leadership s —————
System leadership & learniXg ——————————
Collaboration & collective efficacy & ageXC —————————————
SLO 3 Collaborative Learnp—————
SLO 5 Knowledge ExchaKge-——
Modelling & MonitoringK e — —————————
Professional Learning, workforce developmer Sr —————
Practical and actioorientated toolsX n— —————
LEADERSH{ ho——
TRUSX m—
common knowledgi m———
SLO 1 VISION\s—
System Improveme m——
learner focuse
CONTEXN m—
SLO 2 Continuous Learnk g——
effective practicX m——
CULTURE—
Coherence, clarity and alignmex —
14 PARAMETER Som—
System norms and routinS——
Knowledge brokeragé m—

Quiality teaching & learning & pedagog - —————

Teacher & Leader learniXgm—
learningX n—

Assessmery m—

Use of datX n—

Knowledge Mobilisatio)X m—

SLO 6 Beyond immediate contE uim—
Evidence informed/ research based pracKoom—
RelationshipX n

Selfimproving systerny m—

relational expertis n—
CommunicatioX m—

School Improvemenq m—

Middle Tier Leadershif) s

Reflective Practioé m

System coherencé m—

SLO 4 Culture of Enqui(yss

Systems thinking

Learning leadershif

Student progress

Sharing practicd s

Data walls & faces

relevanceX s

EmpoweringC
exampleX m—

2000

2500

1500

Expectations, ambitions & aspiratio s
1000

0 500

7.7.



Figure6: Year 2- Most frequently occurring themesemote planning &ive streamed
GSOAYI NB OAYyOf dZRAYD (GKS Q/ dzEf YAYFGAY3 9@Syi



Year 2 50 most frequently occurring themes in webinar planning & live streamed
sessions (including the 'Culminating Event’)

CAPACITY BUILDING & EX P E il
Expert facilitatio X
SLO 7 Developing & Growing Leadership s  ————
System leadership & learniXg ————————————
Collaboration & collective efficacy & ageXC —————————
SLO 3 Collaborative Learnp————
SLO 5 Knowledge ExchaKge-——
Modelling & MonitoringK e ————————
Professional Learning, workforce developmer Sr - —————
Practical and actioorientated toolsX n— ———————
LEADERSH{ hns—
TRUSX m—
common knowledgl m————
SLO 1 VISION\e—
System Improveme m——
learner focuse
CONT EXX n—
SLO 2 Continuous Learnk g——
effective practicX n——
CULTURE—
Coherence, clarity and alignmed ——
14 PARAMETER Se—
System norms and routinS——
Knowledge brokeragé m—

Quality teaching & learning & pedagog - ———

Teacher & Leader learniXgm—
learningX n———

Assessmery m—

Use of datX n—
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Thedata reveal that theeo-design opportunitiesafforded to theLCldeliveryteam,

7.8.
in the virtual sessions, wenreery powerful collaborative learning experiences. Such



opportunities to cedeliver the LCL sessions had the net effect of increasing

participant expertise in the core elements of Clarity that underpinned the project.

7.9. The faceto-face training sessions in Yehhad established the clear expectation of
the active involvement of system leaders in the LCL work. During these training
sessions, the Challenge Advisers and Regional Leads wioketiwith their
school project team#o support, engage, and advisehese system leaders were
actively involved in the delivery afl the virtual training sessions. Theffectively
facilitated feedback throughout the training days and actively modelled the

professional learning practices expected as part of the LCL work.

7.10. During the livestreamed webinars, Dr Sharratt frequently invited system leaders to
share their observations and experiences of how the practical tools and approaches
couldbeandwerebeing used in the LCL Project schodlss approach to the
webinars ensured that the LCL work was always directly relevant to the Welsh

context.

7.11. During the second yeathe system leaders became a core part of the LCL delivery
in all the webinar sessi@ Each system leader was allocated a slot in the sessions,
by Dr Sharratt, thus reinforcing the collective and collegiate approach of the LCL

work.

7.12. There was an explicit recognition By Sharratthat the projectteamhada deep
knowledge and understanalg of the policy context and that they were best placed
to make links between thprojectand thepolicy imperativesHence her comments

reinforced a collaborative approach.

G2 SQNB |ff Ay (GKA& (G23SGKSNE

aLiIQa a2 AYLRNIFYy(d ThaMorkabe QB Se 8 &NJa &SNP
YAYSé

G52Sa SOSNEBO2RE KI @S az2YSGKAy3a G4kKSe Ol
G2SQNB |ff fSFRSNER 2F (GKAA& 62N ¢



7.13.

7.14.

7.15.

7.16.

G2 KFEFG R2S&a AU albeée Fo2dzi GKAA AY (GKS 28§
Gx2A0Sa FTNRY fSIRSNR Ay 2 ¢

Gh!w ySg OdzNNR Odzf dzY ¢

GvdzSadAz2y ydzyoSNIn 2y GKS at ARS A& LJ N
G¢2 NBFffeé KAIKEAIKG &2dz Fa £SFRSNAX K
O2yySOitAz2yas AdQa y20G lFo2dzi YS=Z AdQa |

Thiscollaborative approachesulted inthe active ceconstruction of sessions and
willing engagement in edelively. Thewebinars providedlistinctopportunities for

reinforcingreflective practice andnodelling pedagogical expertise.

The methods used to capture the data from the final rehearsal anestremamed
event included norparticipant observation notes, sumary notes across the

research team and artefact analysis.

The final webinar session was structured differently to the previous 9 webinar
sessionstoserve asastahd 2y S Wt SI NYyAy3 FlL ANDRI NBETSNN
GSFY |a GKS W/ Ddzinythisfihaliwelyirar, fQudod tifell QldProject

schools were asked to share how they had implemented and developed the

practical tools and approaches from all the training sessions and resources over the

life of the LCL project.

Of the specificimpe Sy i GA2y (22f4&8 SELX 2NBR RdzNAy 3
al yF3SYSy il abdaWaygaaR) aGlydRSayn ¢gSNBE Yz2ad FTNB
mentioned by the schools during their presentations and discussions with Dr

Sharratt Figure?).



Figure7: Year 2- SpecificCLARITYools mentioned during final webinar session

WEBINAR 10FINAL WEBINAR
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Bump It Up Walls
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The data from the final webinar and the associated discussion session was also
mapped across all themeFigure8: Year 2¢ 20 most frequently occurring themes from the final
webinar and debriefing session

7.17. ).

A X 4 oA

718. ¢ KS R2YAYIlI yOSYyaSNFIREI NINERIGAOS NBEFEt SOGSR i

improvement that was integral to the LCL Putje

7.19. The links to the wider policy context reflected the way in which schools were

making explicit connections to SLOs and CfWw.

720. ¢KS OSYGNXtAGe 2F WwWO2fftlo02NraGA2y YR O2f
theme, in the data, reinforces the way wbrking that had been modelled by Dr

Sharratt throughout the project.



Figure8: Year 2¢ 20 most frequently occurring themes from the final webinar and
debriefing session

Year 2 20 most frequently occurring themes
(‘Culminating Event' & Team debrief)
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721, ¢KS (GKSYS&a FTNRBY (KS W/  dzf YAyl GAYy3 S@SyidQ

Dimensions of the Welsh SLO model to explore the extent to which the dimensions

were evident in the data. Figure9).

722. CNRY (GKAa lFylrfearas Ad gl a O2yOf dzZRSR

(KS Y240 LINBOIE Syl RAYSWEARNDA B f RIRMIGM V23

as a frequently mentioned aspect of the LCL Project work.



Figure9: Year 2 Mapping SLO DimensionBkinal webinar session & Welsh SLO Dimensions

7.23.

7.24.

7.25.

FINAL WEBINAR 5LO DIMENSIONS

During the final webinar session, system and school leaders highlighted the
importance of engaging all staff in the LCL work by creating explicit opportunities

for collaboration focused upon pedagogical approaches.

The four school examples provided imgaott insights into the impact of the LCL
work in practice. The richness and depth in the presentations from schools
indicated that there was a significant impact on their practice because of the LCL
work. This sample, howeveremainstoo small to generasie and to reach any firm

conclusions about the overall impact of the LCL project on participating schools.

Unfortunately, the ongoing restrictions in schools during 2021 meant that the

independent research team could not collect school level data as gthnn



Therefore, in the next section, the commentary is based solely on the data captured

during the twoyear lifespan of the project.



Section 8: COMMENTARY

8. Intentions, processes, and outcomes

8.1.

8.2.

8.3.

8.4.

8.5.

To deliver a D and R project in stable times is hard enough, but to do so in a global
pandemic is extremely challenging. It is a credit to Dr Sharratt and everyone
involved in the LCL work, that progress was maintained despite the constraints of
COVID 190n reflection, it is testament to the commitment and determination of all

those who participatedn the projectthat it progressed.

As a direct consequence of the LCL prgjeetv connections have been forged
across the system and existing relational trust has been strengthened, cross

regionally

Unquestionably, the LCL Project was systeiae, it embraced schools, local
authorities, regions, and government. It was truly ddxiel project connecting
different layers of the system in the pursuit of pedagogical change and

improvement.

In terms of intentions, the evidence underlines that the LCL project fulfilled its
ambition of building pedagogical capacity within schoolsps&ischools and at

different levels in the Welsh system. Could more have been achieved without
COVID 19, the answer is unquestionably yes, as thetéafaece component of the

training, which was so essential, was not possible in year 2.

Regarding the proesses, the evidence base highlights the richness and depth of the

key drivers of the LCL work. These are summarised as 7 Cs and are represented in

Figurel0o St 26 ® 9 OK 2F (GKS&S / Qa gAtft (GKSYy
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Figurel0: The 7C's of the LCL ProjBobcess in Action
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8.6.

8.7.

8.8.

Creativity- the LCL team responded to the challenges of the pandemic in creative
andinnovative ways. The online webinars sustained the momentum of the project
and supported the omgoing developments and innovations in theject schools.

The LCL project progressedaays that were not anticipated, and the project team

continually focused on solutiefinding to find new and alternative ways of working.

Consistency the LCL work consistently used theRdrametersas a framework

and did not detract from the core, pctical CLARITY implementation todlfis

degree of consistency ensured that the project stayed on track, despite the external
instability and uncertainty. The Clarity tools ensured that the work focused

consistently and relentlessly on improving classrqmactices.

Capacitybuilding - throughout the LCL project there was clear evidence of capacity
building through professional connection, collaboration, anetoastruction.

Researclevidence underscores the importance of implementation and the



centrality of having the capacity to delivefhrough contributing to building the
capacity for change, at the system level, there is now greater scope to deliver and

support pedagogical innovation and improvement within the Welsh system.

8.9. Centrality ofpedagogical changeat the heart of the LCL project was instructional
improvement and pedagogical leadershifhe core focusvas on classroom level

change, and this was reinforced throughout the LCL work.

8.10. Collaborationg the LCL project continually empsiaedthe importance of
collaboration across the system. One of the real strengths of this project has been
how different parts of the system have collaborated in meaningful ways to raise the

stakes around pedagogical improvement and with this, schoolorgiment.

8.11. Communication at every opportunity, the LCL work reminded project participants
of the importance of being clear about who matters most. It never wavered from
this core message and its perpetual revisiting?afameterl (Shared beliefs and

understandings) andParameterl4 (Shared responsibility and accountability).

8.12. Consequencesg for reasons already outlined in thisport, it is not possible to
share concrete, school level outcomes from the LCL Project. It is possible, however,
to identify some consequences of the LCL work so far. Firstly, as a direct
consequence of the project, the LCL work was extended to primary schools in Wales
in January 2022. Secondly, the LCL work is still ongoing within Welsh secondary

schools and regions.

8.13. To conclude, the LCL project in Wales has contributed to pedagogical capacity
building and has assisted professionals, at all levels, in Wales with their school
improvement work. It seems fitting, therefore, to end this report with a quote from

a system lader,

L GKAY]l 6KIFIG GKAAa LINRP2SOG R2S&a Aad LINE
model for collaborative learning that allows all of the teachers to be
NBalLl2yairof FACEBNI tf 2F GKS W
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1. Swansea University Approved Ethics participant consent and
information form (October 2019)

LeadingCollaborative Learning (LCL) Study

What is purpose of the study?
This is a development and research (D and R) study focused on the work of Dr Lyn Sharratt in Wales. |
undertaken by a research team from Swansea University (Dr Alma Harriscii#ii®Jones, Dr Antie Cooze
and Zoé Elder).

tis being

¢KS [/ FAaYa G2 OF LJidz2NB GKS 4| &rojecs ingpscling &n ugbh Shols\ vy 3

as part of their school improvement journey. The data capture will inchateparticipant obsevation of all
sessions, as well &sterviews and focus groups with key players in gheject (Welsh Govt, Consortia Leads|
Regional Leads, Challenge Advisers, School Leaders and Teachers) as well as documentary analysis
informal observation. The aif the study is to be formative rather than evaluative with a key focus on
intentions, process and outcomes of the developmental work led by Dr Sharratt. Participation in the stu
be voluntary and subject to written consent.

What will participation in the study involve?
Participation in the study will be to:

a) respond to a short survey (20 minuteslore x two 2)
b) participate in a serstructured interview (25minutes)
¢) participate in a focus group discussion (40minutes)

and

dy will

Not all participans will be asked to engage in all three data capture approaches. Participation is by negotiation

and explicit permission.
Even if you take part in the data capture you can withdraw from the study at any point, without giving a
reason. Any data will then kaestroyed, and you will be removed from tpeoject

What will happen to the interviews and focus group recordings?
Interviews and focus group discussions will be digitally recorded and partially transcribed adhering to th
norms of confidentiality andreonymity.All electronic data will be stored on a passwgmwtected shared
drive and only accessed by the research team.

Unless you withdraw, your data will be stored for 5 years. Your data will only be viewed by the
researcher/research team and only ukfor the explicit purposes of thgroject If you are in a case study
school, the school will be named but individuals will have the choice to be anonymised in any reporting
normal ethical procedures will be followed to safeguard your privacy.

Will the data be anonymised?

Every effort will be made to ensure that any identifiable information about you/your school, is anonymis
and confidential. Any names mentioned during the focus group (for example, names of colleagues) wil
anonymisedYaur consent information will always be respected and adhered to. No pupil names will be
recorded, and pupil information is not a part of this study, so will be deleted if mentioned.

What will the information be used for?

The information providedhrough the data capture methodsill be used to compile a report for Welsh
Government andhe findingswill be disseminated in academic conferences and potentially published in
academic journals. Permission will be sought fromaiNe&bovernment tgublishthe work and no individual
will be identifiable. The case studies are fuller accounts of the response to LCL and a range of permiss
be sought to represent a more detailed account of an individual school journey.

Who can Icontact for more information about the study?

If you would like more information, please emalina.harris@swansea.ac.uk

Additional information:

The data controller for thiprojectwill be Swansea Univetg. The University Data Protection Officer provid
oversight of university activities involving the processing of personal data, and can be contacted at the
Chancellors Officedataprotection@swanseauniversity.com.ac.uk

Your data will be processed in accordance with the Data Protection Act 2018 and the General Data Prg

e

The

ed
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ons will
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tection

Regulation 2016 (GDPR).

/

2
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Consent form
The following brief form gives your consent to participate in the stud
If you agree, please tick the statements below and add your signature.

Please tick

1. | confirm that | have understood the information sheet for the above study.
2. I understand that my participation is voluntary and that | am free to withdramy at

time, without giving any reasons.
3. I am happy for my data to be used (anonymously) in the final report, academic g

and conferences as part of the data capture process
4. I am willing for the interview/focus group to be recorded.
5. | agree taake part in this study.

Professional Role:
Signature:

Date:

2. Interview schedule for System Leaders

LCLProject- Semistructured interview questions; system leaders

1. Tell us about your current role and professional experience (bogpehing question)

2. What is your link to the LCL /SLO work?

w

. What is your view/experience/understanding of thjeck { [ ha Ay (i S NJ

4. Intentions?

5. Processes?

6. Outcomes?

7. Any limitations to this work

8. Anypersonal reflections or thoughts

9. What questions do you think thigojectshould be asking of school leaders and
teachers?

10. Any other comments?

3. Code Book Definitions, applications & methodologies

LCIPROJEGJCODE BOOK




Codingcategories:

izR &

tudy

1. CLARITSPECIFIC TOGULSTERVENTION TOOLS & FRAMEW&iRKed DEDUCTIVELY to ALL DATA

2. Organisation of quotes selected for reliability checking

3. RESEARCH FRAMEWORK of intentions, process & outcappéied to ORGANISE the interview diata
OF LJGdzNB LI NIAOALI yiaQ LISNARLISOGAGSAE 2F (KS ai

4. MAIN THEMESCONCEPTUAL FRAMEWORI¢ central themes generated from the literature review
applied DEDUCTIVELY to ALL DATA as a start point for analysis

5. SLO FRAMEWORK 7 dimensions of the V&I€hmodet applied DEDUCTIVELY to ALL DATA

6. EMERGING THEMEBIDUCTIVE analysis of ALL DAali§ned to the conceptual framework headings f
categorisation and enhancing understanding of the conceptual framework within the context of this s

Code GROUP Comment/ definition

CLARIT'6PECIFISITERVENTION TOOLS & FRAMEW@RHKied DEDUCTIVELY to ALL DATA

Sub-codes

14 PARAMETERS

Practical tools and approaches linked to intervention project referred to as
"CLARITY" and its framework of 14 PARAMETERS

Accountable Talk CLARITY PRACTICAL TOOL (AT)

Assessment Waterfall
Chart & literacy

CLARITY PRACTICAL TOOL (AWF)

Bump It Up Walls CLARITY PRACTICAL TOOL (BIUW)

Case management CLARITY PRACTICAL TOOL (CMM)

meetlngs

CLARITY Text CLARITY PRACTICAL TOOL (TEXT)

gﬂ;g?igs”umed SUCCESS | ARITY PRACTICAL TOOL CO-CONSTRUCTION SC)
Data Walls & faces CLARITY PRACTICAL TOOL (DW)

Descriptive Feedback CLARITY PRACTICAL TOOL (DF)

Differentiated Instruction [CLARITY PRACTICAL TOOL (DI)

Gradual Release CLARITY PRACTICAL TOOL (GRR)

Higher Order
Questioning

CLARITY PRACTICAL TOOL (HOTs/ HOQ)

Instructional Leadership

CLARITY PRACTICAL TOOL (IL) - PLUS explicit references
to pedagogical expertise and pedagogical leadership

Knowledgeable Other CLARITY PRACTICAL TOOL (KO)

Learning Intentions CLARITY PRACTICAL TOOL (LI)

eening Walks and CLARITY PRACTICAL TOOL (LWT)

Robust Tasks CLARITY PRACTICAL TOOL (RT)

Vision P1 CLARITY PRACTICAL TOOL - plus any reference to the creation and

sharing of a collective vision across school and/or system

RESEARCH FRAMEWORK of intentions, process & outcoapetied to ORGANISE the interview data to
Ol LJG dzNB  LJ- NI A OA Llleytidit Q LISNBR LISOGA©®Sa 2F (K

Sub-codes

A. INTENTIONS IAll data analysis and in particular for interview data - participant perceptions

of the intentions of the project




B. PROCESSES

IAll data analysis and in particular for interview data - participant perceptions
of the intentions of the project

C. OUTCOMES

IAll data analysis and in particular for interview data - participant perceptions
of the intentions of the project

MAIN THEMESCONCEPTUAL FRAMEW@Hke central themesgenerated from the literature reviewg
applied DEDUCTIVELY to ALL DATA as a start point for analysis

MAIN THEMES

Leading change, change processes, resistance to change, agency,
improvement, enabling, facilitating professional learning, school and system
improvement and change. Capacity building and types of change: changes
in practice, leadership, structures and how change is implemented and
maintained over time. Changes affecting student progress and outcomes,
indicators of change at organisational and system level.

CONTEXT

Specifically, the wider national context and differences in regional and local
school contexts reflecting geographic, socio-economic, and cultural
differences within the system. Global nation context of COVID-19 and the
wider political and policy context

CULTURE

Culture of organisation and system, how this affects

practice, behaviours and readiness to respond to change, pressure, learner
needs etc. Prioritisation of professional learning within schools and across
all levels of the system. Willingness to engage and conditions of
environment to support, enable and facilitate improvement and
organisational, collective and individual learning.

Leadership of organisations, innovation and change at all levels of the
system, within and between schools. How leadership is expected, invited
and driven, incidents of leadership being modelled at all levels of the system
by all members. Process of decision-making, of approaches and strategies
adopted by school leaders, aligned to agency and autonomy. Degree to
which distributed leadership is embraced and encouraged across the
system. How key messages are agreed upon, shared, communicated and
enacted. Leadership styles and leadership mindset at all levels,

TRUST

Characteristics of trust implied or inferred from activities described such as
collaboration, sharing practice and knowledge brokerage. Also trust
between students and teachers and leaders and the influence/ affect it has
to empower, give confidence and promote a change in thinking ahead of
change in practice at individual, organisational or system level.

SLO FRAMEWORK 7 dime

nsions of the Welsh SLO magelied DEDUCTIVELY to ALL DATA

SLO 1 VISION

Mapped against the underlying elements of the WELSH SLO D1
DEDUCTIVE

SLO 2 Continuous

Mapped against the underlying elements of the WELSH SLO D2

Learning DEDUCTIVE
SLO 3 Collaborative Mapped against the underlying elements of the WELSH SLO D3
Learning DEDUCTIVE
SLO 4 Culture of Mapped against the underlying elements of the WELSH SLO D4
Enquiry DEDUCTIVE
SLO 5 Knowledge Mapped against the underlying elements of the WELSH SLO D5
Exchange DEDUCTIVE

SLO 6 Beyond immediate
context

Mapped against the underlying elements of the WELSH SLO D6
DEDUCTIVE

SLO 7 Developing &
Growing Leadership

Mapped against the underlying elements of the WELSH SLO D7

DEDUCTIVE

EMERGING THEMESNDUCTIVE analysis of ADATA- aligned to the conceptual framework headings for
categorisation and enhancing understanding of the conceptual framework within the context of this study

Each sukcode is colourcode
of: ¢ CONTEXg CU

d according to the five main themes
LTURE -TRUST

Accountability

|References to accountability systems, structures, measures, organisations




Agility and flexibility

Ability of the system to change and adapt effectively o internal and external

pressures and unexpected events

Classroom practices relating to the assessment of students,

their progress and the focus of that assessment. Also relating to formative
assessment practices and linked to use of data. References to standardised
tests, assessment and external methods of tracking and monitoring.

Autonomy

Degree of freedom to make decisions, enact new approaches and set
direction by all those in the system. LINKS to: LEADERSHIP - distributed,
coherence, CLARITY and alignment and TRUST - confidence, enabling
environments, empowering

Blended learning

A mixture of face-to-face and online learning (synchronous and
asynchronous) - prevalent in response to school closures as a result of the
COVID-19 context

Bottom-up & on the
ground

Flat structures, giving access to leadership opportunities across the school
and system foster high levels of trust. Leadership is often distributed

where hig levels of trust can be found and professionals are trusted to
explore new approaches, be innovative and take risks with their practice.
Professionals in high trust organisations also report high levels of agency,
autonomy and affiliation and a sense of ownership of approaches. This links
to the co-construction of the SHARED VISION, and KNOWLEDGE-
SHARING to lead change and improvement

\Where teachers and leaders utilise knowledge and processes directly from
the training and programme or systems are introduced to provide leadership
opportunities, sharing of effective practice and to develop resources and
knowledge within the system. LINKS: Knowledge sharing, professional
learning and school and system improvement

Caution

References to characteristics of the system or organisation that may inhibit
successful improvement practices and/ or implementation of alternative,
refined or improved approaches. Identification of risk-factors when
considering the sustainability of improvement practices, and in particular,
school and system improvement and growth. LINKS to: CHANGE -
sustainability, confidence and enabling environments and LEADERSHIP -
Middle tier leadership, decision-making and CONTEXT - policy coherence

Challenge

How the system responds to challenges, pressures and different contexts -
how the culture of the system embraces these challenges and can respond
effectively to them. LINKS to: CHANGE - sustainability, TRUST - integrity,
enabling environments and LEADERSHIP - communication,

coherence, CLARITY and alignment

Co-construction

Capacity building that serves to i
organi sation and reflects a democr
members of the system to contribute and collaborate. LINKS to:

\Where the intervention is described in terms of bringing numerous policies
and/ or priorities together and coherence is viewed as an enabling factor for
school and system improvement. Leaders who show an awareness of this
and actively seek to achieve coherence become enablers in and of a
system where connections are made, and relevance is communicated to
those directly affected by decisions taken and actions and/ or behaviours by
stakeholders at all levels of the system. LINKS to: CHANGE - sustainability
and TRUST - confidence

Collaboration &
collective efficacy &
agency

High levels of trust stem from opportunities for staff to work and learn
together and in systems, for organisations to learn from each other. LINKS
to DL, LEADERSHIP, KNOWLEDGE SHARING, SHARING PRACTICE and
CULTURE

Collegiate

Examples of co-planning and co-delivery. Evidence of shared responsibility
for elements of the delivery of the project or implementation of the work.
Team camaraderie, support and encouragement.

Common knowledge

)According to Edwards' definition where knowledge is shared across

professional or organisational boundaries as a result of relational expertise




and leading to relational agency - integral to improvement-intervention work
(p.304 - Working Relationally Across Boundaries, Edwards, A., 2017)

Ensuring CLARITY of messaging, purpose and rationale for decisions and
actions taken, taking care to communicate key messages in a contextually
sensitive way, ensuring messages are created with the audience at the
forefront (rather than the deliverer). Showing awareness of other priorities
and communicating with empathy and responsiveness to individual
situations and contexts. Selection of methods of communication, ways to
introduce new and alternative approaches as part of any change initiative,
policy reform or intervention programmes. LINKS to: TRUST - integrity,
confidence, enabling environments and CULTURE - reflective

practice, drivers and engagement

Confidence

Correlation between increased confidence and high levels of trust.
Confidence of individuals and teams feeds into organisational confidence
and trust in LEADERSHIP. Learning depends on high levels of confidence
to explore, reflect, risk being wrong or for approaches not to work
immediately. LINKS to ACCOUNTABILITY and CULTURE, EVIDENCE-
INFORMED PRACTICE & EXPERT FACILITATION

Consistency

Repeated approaches, familiar structure and design to project delivery and
training sessions. Established protocols

in communicating approaches and regular and systemic references to
agreed aims, core text and practical tools.

Specifically relating to individuals to engage with something different OR
change course in response to timely feedback. LINKS to LEADERSHIP and

Courage CULTURE.
Implications of the global pandemic and the impact of this on this research,
the LCL project and the potential significant re-shaping of schooling and the
COVID-19 Ssystem as a result

Culture of enquiry

Norms, Opportunities & Beliefs - embedded reflections of the expectations
of the system of those operating within it. LINKS to: TRUST - confidence,
enabling environments, confidence and CHANGE - evidence-informed,
LEADERSHIP - coherence, CLARITY and alignment

Curriculum Reform &
National Mission

Significant impact of the policy context and specifically, the curriculum
changes underway during this research and the LCL Project. Connected to
the National Mission, the Welsh SLO model and professional standards and
approaches to professional learning

Leaders enacting and modelling their values through the deployment of
resources, systems and structures they establish

Non-hierarchical leadership - where leadership is actively encouraged and
facilitated at all levels of the system - leadership opportunities are
deliberately created and developed within organisations and the system as
a whole. Leadership viewed as PRACTICES rather than limited only to
POSITION. LINKS to: TRUST - confidence, empowerment and enabling
environments and CULTURE - expectations, ambitions and aspirations

Drivers

System drivers that galvanise, set directions and motivate change and exist
to stimulate improvement strategies

Pedagogical or leadership behaviours and practices considered to be ‘ideal’
or 'recommended'

Empowering

Conditions nurture agency and serve to stimulate and support practitioners
and leaders to be innovative and proactive in improvement approaches

Enabling environments

Creating the ideal conditions for change by establishing system-wide eco-
systems and learning systems

Engagement

Degree of engagement demonstrated by members of the system

References to how the changes initiatied might be measured and what
outcomes can be taken into account - relating to the SLO and/or the
interventions

Relates to the SLO but also to follow-up steps for the project intervention

LINKS to sustainability




Instances of practical, real-life examples of practice shared to enrich
understanding and support contextual implementation of approaches

Evidence informed/
research-based practice

Use of evidence - either from existing practice within the system or beyond
the system to inform practice and policy

Expectations, ambitions
& aspirations

Standards, focus of any change and improvement initiatives and reflection
of philosophy of the system - the purpose of education

Leading by facilitating knowledge and expertise sharing, establishing
enabling environments and effective opportunities for reflection and

coll aboration. Characterised by mo
responsiveness to individual and organisational needs. Strong relational ties
established quickly, and learning expectations clear from the outset and
frequently returned to. Examples from a variety of contexts shared and
developed in response to learner needs, to consolidate learning and
introduce alternative ways of thinking and practice. LINKS to: CONTEXT
and CHANGE and TRUST

References to the change that is seen/ is expected to be seen

IMPLEMENTATION

Factors to consider when adapting/ adopting any model for school
improvement and leading change. Importance of identifying the relevance
and adaptability of any model/ change process when individual schools are
adopting/ adapting new approaches. When successful, reflects a dynamic
system-wide mindset, change can be flexible enough to respond to

local, individual and collective need

Inclusion & Equity

Explicit approaches (policies, strategies and resources deployed) adopted
by the system to be inclusive and address issues of inequity where they
exist

Innovation

High trust promotes and supports new approaches and ideas, reflection and
refinements leading to innovation of practice and approaches. LINKS to
LEADERSHIP and CULTURE

Integrity

\Where commitments are adhered to and actions are followed up

International contexts
and comparisons

Mentions of international examples and variety of approaches adopted and
subsequent impacts and experiences of the SLO model in particular
and system change more generally

Knowledge brokerage

Common knowledge is actively developed and nurtured and shared across
the system

Knowledge mobilisation

Deliberate actions to transfer new or existing knowledge across boundaries,
the system and between organisations and individuals.

Learner focused

Explicit mentions where actions or statement are connected to learner
outcomes

Learning

General/ vague references or inferences of learning - organisational/
individual/ systemic

Leaders demonstrating ability to learn through leading and centre their
leadership on learning (student, staff and system) Leaders focus on
classroom practice as the core business and T&L dominates meeting and
discussion agendas, lead and modelled by leaders at all levels of the
system to build decisional capital and grow leadership. LINKS with:
MODELLING and MONITORING and TRUST -confidence, enabling
environments and integrity

Limitations & risks

Identification of factors that might limit the implementation, scaling and/or
system reform that the SLO model and the LCL intervention might bring

Middle leadership in school settings which serves to build capacity,
distribute leadership and knowledge throughout the school and make
connections between strategic decisions and actions to design the correct
conditions for knowledge-generation, sharing and brokerage and everyday
classroom practice. LINKS to: CHANGE and TRUST - Knowledge sharing,
confidence and CULTURE - reflective practice

System wide support enacted throug
planning, resourcing and support mechanisms established to ensure all tiers

of the system are connected, can see and learn about, from and with each




other. X-regional connections are mentioned along with in-regional
collaboration to communicate and share knowledge about schools, resulting
in coherent support for individual schools from the middle tier. LINKS to:
TRUST - knowledge brokerage and sharing, CONTEXT - policy coherence
and CULTURE - self-improving systems

Leadership practices reflecting the shared vision and values of the leader to
model follow-up and commitment. LINKS to: EXPERT FACILITATION and
CHANGE and TRUST

Pace of change during the project intervention, process of change following
training sessions, sharing with school colleagues and implementing
changes as a result of the training and new learning from the project
intervention.

Interruptions to the momentum and pace of the project caused by internal or
external contextual factors (linked to CONTEXT)

Norms

IAspect of cultural setting i habits or typical expectations of behaviours that
form the often édunsaidd O6how we do

Opportunities

Taking Spillane's definition of culture - opportunities is one of 3 elements
where the culture of a system/ organisation can be understood through the
opportunities it does/ doesn't create for its members

Stakeholders consider their involvement to be integral to the object,
organisation, strategy and have autonomy and agency to implement,

Ownership develop and refine it
Professional Learning Communities that reflect an embedded approach to
PLCs professional collaboration and sharing of expertise and knowledge

Policy coherence

Recognition of the need to align and connect where possible the National
Mission, Curriculum reform, National Approach to Professional Learning and
SLO policies

Identification of the applicability of the interventions, the SLO policy and
changes that have occurred as a result of being involved in the project/
engaging with the SLO model. Particular references to the 14 Parameters in
light of how they have been adopted/ adapted by teachers, leaders and
system leaders to improve practice as part of the change process.
Practicality of the project intervention AND the SLO dimensions highlighted
as a positive factor for initiating, supporting and sustaining change for
system and school improvement

References to new, changed or improved practices relating to professional
learning within and between schools by teachers and leaders and other
stakeholders. Linked also to knowledge exchange and sharing

practices, school and system improvement. Mentions of the Professional
Standards policy as having been affected by change as a result of the
intervention/ SLO policy

Classroom practices, routines, pedagogy and curriculum changes
mentioned in relation to practice and thinking changes that come about as a
result of the intervention. Also relates to the impact of professional
development and learning that brings about change for teachers and
leaders and the learning experiences for students

References to organisational (school or system) preparations, planning, and
strategic thinking in response to changes - particularly policy initiatives and
educational reform. May be related to capacity, time, and CONTEXT e.g.,
external pressures experienced in the system

Reflective Practice

Deliberate opportunities created and sustained for system members to
reflect on practice at individual and organisational level

Relational agency

According to Edwards' definition where relational agency is viewed as
shedding light on problems or 'ruptures' in the system in order to create new
knowledge and approaches to address these - integral to improvement-
intervention work (p.304 - Working Relationally Across Boundaries,

Edwards, A., 2017)




Relational expertise

)According to Edwards' definition & how being a professional involves the
ability to negotiate in order to ‘lead to a more richly informed practice' (p.300
- Working Relationally Across Boundaries, Edwards, A., 2017)

Relationships

High levels of trust promote and nurture professional relationships support
collaboration, knowledge sharing and system-wide connections - LINKS to
RELATIONAL EXPERTISE, BUILDING OF COMMON KNOWLEDGE and
CULTURE

Explicit references that overtly link current local context, situation and

Relevance setting to policy and intervention project aims and approaches
References to system, school, organisational, leader & practitioner
Resilience resilience when faced with change, uncertainty and complexity

Specific mentioning of school improvement changes that take place or are
intended and/ or desired as a result of the SLO/ project intervention

Self-improving system

Refl ection of David Hargreavesd wo
sustainable self-reflective and on-going systemic improvement culture

IAn indicator of change is where the language and/ or terminology of an
organisation has changed - suggesting that the intervention, new approach
has been adopted as part of the daily practice of the organisation/ system/
team - language changes seen as indicative of practice and mindset/
attitudes/ thinking: LINKED to changes in THINKING

Shared vision

A clearly stated purpose to why everything is done the way it is - a shared
and common rationale that galvanises the system and everybody working
collectively to realise its aims

Sharing practice

Practitioners and leaders share knowledge and expertise across
organisations and the wider system LINKS to: CULTURE - self-improving
system, shared vision and LEADERSHIP - systems thinking, middle tier
leadership, communication

Shared

General references to shared approaches, activities to enhance sharing of
knowledge and practice

SLO as framework

References to the Welsh SLO Model as an improvement framework & self-
evaluation tool used in multiple contexts and how ti is located in the national
system

SLOs

Direct references to Schools as Learning Organisations

Descriptions of how change has taken place, the degree and approaches
adopted to bring about school and system improvement in response to the
SLO model/ interventions

Staff Wellbeing

Staff interests are supported and known

\Where student performance is mentioned - occurs as INTENTIONS,
PROCESSES and OUTCOMES. LINKS to classroom practices, use of data
and building an evidence base. Improvements in student outcomes and
placing the student at the centre of actions taken to lead change

Progress distinct from outcomes, where there is mention of the development
in learning that students make and encompassing multiple aspects of their
development, not restricted to examination results or other forms of
academic summative attainment

Student wellbeing

Student needs are considered, prioritised and focused upon thereby
fostering high levels of trust across the organisation

Support

\Where mention is made of the leadership giving permission, actively
enabling as individuals or the systems and routines they design, for
practitioners to learn, develop and access additional expertise and
resources. LINKS to Teacher and leader learning, sharing practice and
knowledge plus CULTURE and LEADERSHIP

Ability of leaders, practitioners and school teams to sustain project
interventions (PROCESSES) over time, in between training sessions.
Identification of risk factors that might prevent interventions being continued

and/ or embedded




System coherence

Links made to the system being connected and component parts being
galvanised and joined as part of a resilient, dynamic system through policy
IAND practice at all levels of the system

System Improvement

Mechanisms in place to drive on-going improvement across the system

References to wider collaborative approaches school-to-school and region-
to-region. Actively seeking opportunities to strengthen connections and build
social capital across the system through collaborative approaches, Middle
Tier support and leadership. Clear focus on purpose of learning, values as
drivers to ensure collaboration is a priority to share knowledge and
expertise. Links to: TRUST - enabling environments, confidence and
courage and CULTURE - engagement and drivers

System norms and
routines

Strategies and structures within t

Reference is made to the bigger picture and organisational or system needs
beyond the immediate context OR immediate moment in time. LINKS to:
CULTURE and TRUST

Teacher & Leader
learning

Trust results in teachers and leaders actively learning together, able to
make mistakes, try new approaches and change existing practice

[Teacher leadership

practitioners encouraged to contribute to the shape and direction of the
wider system - within their own school and beyond. Where these efforts are
captured and shared as part of knowledge brokerage and system
improvement

[Technology

Pertinent to blended learning (linked) and remote learning - use of
technology to enhance learning & support communication, collaboration
across the system

Thinking differently

High levels of trust characterise the conditions needed for practitioners and
leaders to change their mental models and practice and for schools to
commit to new approaches, seek support, resource and new knowledge
from other schools across the system. LINKS to EFFECTIVE
PROFESSIONAL LEARNING and LEADERSHIP and CULTURE

Time

\Where time is viewed as an important resource to facilitate
organisational, collective and individual learning - where it enhances,
establishes trust between professionals across and within the system.
LINKS: CHANGE and professional learning, LEADERSHIP decisions to
create opportunities for teachers to collaborate and to CULTURE where
time become an expectation and an entitlement for reflective practice

Data relating to student progress and attainment concerning how, what and
when data is collected and by whom. References to systems, people
involved with and methods of data sharing, collection, analysis and
discussion and how these methods have changed as a result of the
intervention

\Variation in the system

Acknowl edgements of t he -&lmamngsdysiems s
that learns at different rates and includes organisations at different stages
on their improvement and learning journeys

\Wellbeing

References to staff and/or student wellbeing and outcomes beyond
academic performance or professional skills/ expertise i references

to CfW core purposes for all students

4. PDF Summary of Welsh SLO Model
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6. Visual Timeline covering COMMD(March 202@ August 2021)



National Leading Collaborative Learning Project 2019-2021
I

Timeline of events and project developments
June 2019 - August 2021

The story of a D&R Project during COVID-19 and how collaborative

learning developed across the system between LCL Project schools,

System Leaders & the SUSE Research Team in Wales working with th
Clarity and the 14 Parameters (Sharratt, 2019)

Updated 13th July 2021

N.B. Text in yellow indicates events disrupted and directly affected by COVID-19

National Leading Collaborative Learning Project 2019-2021
SYSTEM LEADERS SUSE RESEARCH TEAM

LCL PROJECT SCHOOLS

June 2019

Week 1 Training (Card)

onal Leads, Challngs Advisers and SUSE Rassearch taam attend Project Launch Der 1 with Dr Shamatt (sharing of text, Clar Learring, Taaching and Load

June - October 2019

Scopseg for tovatum roviow

T rmct mlh L. Proft sohoul eedkesh o e &0 Undortabs Woratur roview anel igroo scopa wil ncuso:
arisations:

‘and cohersnce work and Glarity, buld momenturn and strngthen reisional
 Crigins e dovekcgerant of oarming Crganisations

Professional Laaming - Leadershp - Professionsl

icpant obssrvation notes)

s day {Loarreg W
5 wath O Sharra, Regi

ch Taarn dasige oning survesy and plot with LCL sample group. Feedback and
s Inegrated imo dasin.

October 2019 - December 2020

Invovation & implementaiion phase
Flogionsal Lisads and Chalnge advisers shase knowledga from training S0ssions with ooal

‘and regional teams and LCL Project schools
cok: oquastod From Rogional 6o

January arch 20z January 2020 - March 2020
Innovation & implomeontation,
Fissnarchtoar lsuch ori survey s Rl Laads
ollomup i Gl suppce hormawork tasks wih Clsdty and 14 — :
e Novw toam i firs SUSE Pasoarch Toam

Risions Toern and SUSE Researeh Tea 1o eecback progress #om LOL Projsct schoois and pin Trainng'
ssearch Team begin contacting case siudy schools o amange interviews and focus group meetings - piol case

March 2020 - July 2020

une 2020 March - Augu
| Systern Leaders scope plans for National Webinar with LSh. Data interviews and initial findings analysad using OA software underway




June - July 2020
L Prfct weia opn e contmce ofLCL Pofct wih o trsing decuseed o rew scedaicyea b ght of Arthr GOVID daruptiors
Gortto s 193 COVD s prven Naons Wotins - aring coréues nd remotscptons dcussed

July - September 2020

Data analysis ongoing.

July 2020
R T T T

very student returms 10 fouch base with schools ahead of

Ffinement and updating of Rersturo reverw

September 2020 September 2020 September 2020

Initial fndings from data analyss - key themes identifed

Serec 1 A Tiors in Systern work togeher n reep0nse 10 unexpectad new context
Candensing process for Rerature raview underway

September 2020
Lisison between Regional Team and Research Team - agreement to ket schodls settie into new yeer folowing COVID dsruption
October 2020
- M) and Frst four
Manday as ‘frobreak - mited (V7 & a

October 2020
Yoar 1 intorm roport DRAFTED

il fncings crated (Year 1) System Lisaders - colstod and represented in data visuaieation
booklat - sent 1o additonal rasearcher for vl iter-researcher relabilty and valty chacks

‘Cross-sectonal analyss of data completod
‘Condansed erature raview DRAFT completed

ehar chidron oy - rermote ksarng fo ol Grhar e

erritional wobinas wih Dx Sharratt - LCL Projoc et 1o st and oo bom Gty e Garata

October 2020
Progross roport drafied
Gondonsod Heeaturn v Sraiod

1 primary schoals return and Years 7 and 8 to sacondary school pius children of kay workers
home-leaming for duration of the Firebreak - planned raturn on 9th Novembar 2020,

November 2020 November 2020

retum following end of COVID FIREBREAK ‘SUSE Resaarch tearn arrange 1o complete nterviews with systern loaders

November 2020
oetimatin of i system lader tervow
15 1 S50 work ogether i fespane 1o unexpected new Contxt Progress Fegort wih ntal incings crated

November 2020
Regonal toa confim wih Raganal Laads

November 2020
B e e team agree LCL Project Contingancy Deta Capture and P
Prograss repart (2 subrit
November 2020

Lisison and confrmation from LCL. Project Leads i Ragions ahead of contacting schook

operating students based i one
iy areas in UK bt il ncreasing in Vies.

December 2020
Fgional Toam anc Fessarch T shore e Trsiri tossicns 0 reccammence LCL Brojoct Tranng wt
Communication strategy with LCL Project ‘agread and dates finaised for planning sessions and e webinar sessions

December 2020 - 2021
January 2021
3 WEEKS
hitps:iigo
SGHOOLS closad apant from 1o key workes children and vunerable pupls.
Now SO v oo b W or 1 e
- . snason

oam confirm plans for Live Stream Training sessions with schools and Research team
ocis 4 send datos and corfirm attendance.
- 10 Live Stroamed Weksinars with LSh. With input rom Regional Leads and project shools
ina/ rehearsal sessions and Ive stream sessians

January 2021

signposting the ne

January 2021
COVID-10 - DISAUPTION - NATIONAL £s LocKoownN

WELSH SCHOOL GUIDANGE a5 of 20th January 2021 - review of apening of schaols on 29h January 2021 along with widar government restrictians:
Decision to try kmited e covip s Wales

remtum and encournge atiandance engagomont with wobinar
ke 1o Clarty work ntsrnationaly
1put fram Regional Leads and LCL project particioants
Input during the sessicns and summarising the session for delegates, head of signposting

Stream webinar sessions hosted by RL team with Or Sharrattleading - input from RLs and Proj
0o LCL project schoois in Toams area of Hwb,

February 2|
S

February 2021

network - sharing expecien




February 2021

a1 Leacs from al 4 Cansorta, the LCL Coordinator and Research Tea to continue colaborative work to plan and deliver Live Stream Training sessions for LCL Project

ject schools - First 4 Live Streamed Webinars with LSh, Include specific input from Regional Leads and project schools
load o tearm 10 join planning and e stream deivery of webinar (23¢d Feb 2021)
- vbcipant observation notes, training materials and collate intial fncings.

ruary 2021 February 2021
L area cn Hub Teams area Research Team cantrue on-going data capture from plancing & rehearss seasions and
e sireamad sessions of webinar iraning for LCL project schoois
pturn shoot - 85 to koo spproximato rurbers of atendoas at v events (not possibl to moritor Resoarch Team cantiue on-going data analys of plaming and o wobinar sessions
signed up 10 the network area) Inita fincings collted and drawn together
WG Progress Roport subrmted

March 2021

g
15 March, The majorty of
Years 11 and 13.

arch 202

p orcsed webinas seesions 1o LGL Project area on Hub Teams area
ecord attendance ot Ive stream sessions via MS Forms capture sheet - able 1o keep approximate numbers of attendees st bve events (not possibie to monitor
area bt mombors e signed U 10 the network area)
work togetner 10 design and deliver webina sessions - increasing input from RLS during sessions 10 share obsarvations, thinking and examples from LCL Project schools from
ractial 1oo's such as Dats Walls and Case Managemant Maetings
o it cbesvaion s, gl s cokas el e rc5reprsor Il eyl of crmplelc plarving and e sesekons 1-6 NPON (1)

March 2021
50 with ochooks ahead of te Easte broak Research Toam code and analyse NPON from webinars and planing session 1-6 using OA
e traning materals. shared during traing as part of document analysia
;«Mmm...w, same coding to NPON from WEEK 2 F2F training sassions for companson

i o- of schools after Easter - por s g on tho doctra
ot momentum and proads ce-gorg uppor fr a o
ARy 10 share and spotight during webinas o Il g Gced S wabinr g e e saeions 1:6 i lied i
findings workbook for further analysis

MARCH 2021

ARPIL 2021

Resaarch Team continue to colate nitial findings (NPON webinars and planning sessions 1-6)

April 202
Senools - Easter holiday (2 weeks)
il Inftialfincings formulate narmative 10 inciude adjustments and disruptions to original data.
apture plan as a result of COVID.

APRIL 2021

APRIL 2021

‘enfum and sncourage atteadance/ engagement with wabinas sessions Research Toam continue to collte inftal fincings (NPON webinars and planving sessions 1-6)
ke o Clarky work intamationally Initial finchings formulate narratve to include axtustments and dsnptons 10 ongina! data Captur
peratng nput from Regional Leads and LCL project participants. plan as a resuit of COVID.
‘ions 1o LSh. & input during the sessions and summarising the session for delogates, ahead of sigroosting
Planning und dosige of semi-siructured interviews undertaken to capture tho project ramative
with the system leaders involved in the online delvery of the LCL Pr
timetina underway 1o reflect adjustments in response to COVID.

ebinar sessions 10 LCL Project area on Hwb Tearns area
rc ietencanco ot Ive stream sessions via MS Forms Gapture shoet - able to keep approximate numbors of attendess it v events (not possibla fo monitor access to downloads from Hwb
ea but 5 ar0 signed up to the network ares)
sh. work togathar to design and deliver webinar sessions - increasing input from RLs during sessions to shae observations, thinking and examples from LCL Project schools from
3 the practical tools such as Data Walls and Case Managemant Moetings
partcipant observation notes, training materials and collate initil findings and prepare for inkial analysis of completed planning and ive sessions 1-6 NPON (x11)

MAY 2021

10 COVID-19.
NATIONAL EL

MAY 2021
AL Tear co-design and co-de nar session 7 with LSh - "ALL VOICES HEARD® ‘Sunday 2nd May 2021 - Research Tearm attend Intemational Colaborative Learning Global Zoom
g school - adding interactivity to ve steam Mesting - meet and connect with practiioners in Austraka - sharing practice and experiences at
LL Project schools attend or acoess at a convenient time via Hwb platiorm difforont stages with CLARITY work - evidence of impact and stroka.
10 o acjust to COVID-19 HAS rogulation -hange i operating prokacols
ALs to contact Project schools to gather exampies for sharing of Third Teacher” during Webinar 8 if possible in ight of COVID-19 restrictions. Design of semi-structured Interviews underway - focus on capacity bulding & implamentation
With systern leaders invoived in the oniine deévery of the LCL Project

MAY 2021

covios T
duties to monitor social distancing guidelines.

MAY 2021 MAY 2021
RL Toam co-design and co-deliver webinar sassi Ressarch Team
LCL Project schools invited 1o attend or can access at 8

Schoois continue to adist to COVID-19 HAS regulations and change in operating protocols

RLs discuss armangements for Learning fair on July 7th = 8chools to share aspects of thekr work i the final webinar
Research team to attend fnal webinar rehearsal and i strearn and contribute 1o final words to mark the end of the LCL Project

coding and analysis o NPON from webinars

and rehearsals 1.
Colation of findings wilinform final eport

MAY 2021
AL Tewn leasing wih schools n rogion o contribute to final webinar - Learing Fayr! on 7th July 2021:
+ X2 sides per sche Rssearch Toam agree adjusted data capture plan
+ Each school selacts a specific aspect of CLARITY thay've focused on x Foim oW L hve rrmod i e ot et 4 wer o
intst
tended sassion (70 minutes) to alow for schoolinput and fnal and-of-project remarks from all volved £ NPON 10 btk b Rosomch Taa dig Lsing iy 0 .7l 2021 o cophrs
Progross in selected schools - x4 (x! fom each Consortur)
e Intorviews with WG and LSH, Folowing fral Webinas on 7th July 2021

- HALF TERM

JUNE 2021

JUNE 2021 JUNE 2021
AL Toan co-dasign and co-delver Webinas 9 Instructionsl Intaligence.
Research Toam contiue coliation and anaiysis of indings rom all data sources
* Coding chocks completed on NPON webirar cata and adustments made to ensure ideity
anct refiabity of data
# Wobinar rshearsal and ive stroam sessiors) confimad fo Tussday 15th June and
Wednesday 16th June
JUNE 2021 # Research Team attended intemational Coliaborative Learning Network z00m meeting with
AL Toam - aisa wih Poject Schools fo confirn x4 schools (1 par gan) o contribute o fnal session - Leaming Fayr on 7th July 2021 systom leadors rom Norwy, Ausiraia and Canada - practice shared.fourney's expiained:
AL Toarm taiso with LSH 1o confrm nunving order, contributors and structure for sl webinar - Culminating Event. by regional clusters of schools urther down the track withthe Clarty work - nsights into
ha sustamabity and embaccng of the work to inforr and shape widar ysiem
‘ovement sritogies happening in intomations cantexts. Also rsights shared
organising Learning Fas - both face-to-face and virtually
% Data sources collated and summary document produced to identify evidence for Final
Re

\oport
sk Inkial structure of Final report drafted in light of Year 1 and Year 2 data analysis and inital
findings and themes



















